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School Motto, Basic Beliefs, Vision & Mission 

1.1  School Motto 

 

“The fear of the Lord is the start of wisdom, and the knowledge of the Holy One gives a wise mind” 

(Proverbs 9:10) 

 

1.2  School Basic Beliefs 

 We believe that every child is created to have intrinsic value as an individual regardless of 

family and background, to be able to develop to their full potential if opportunities are given. 

 

 We believe that life is created with a purpose, that is, to glorify the Almighty God and to serve 

the others (Matthew 22:36-40). Life becomes meaningful by knowing God, by serving others, 

and by sharing the good news to the world. 

 

1.3  School Vision 

We envision developing SPKC into an outstanding DSS school with the purpose of cultivating 

Christian faith and educating our Pooikeinians to be leaders of tomorrow. 

1.4  School Mission 

 

 We aim at preparing tomorrow’s leaders with character and intelligence. 

 

 Definition of Tomorrow’s Leaders@SPKC: 

S: Servant Leader 

P: Positive Thinker 

K: Keen Learner 

C: Confident Explorer 

 

 Four qualities we expect our graduates to be equipped through SPKC: 

Christian Value, Love & Care, Globalized Vision and Life-long Learning 
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Achievements and Reflection on Major Concerns; Feedback and 
Follow-up on Major Concerns for 2024-2025 

 
Major Concern 1: To foster students to be keen learners 

 

In the academic year 2024-25, which marks the second year of the School Development cycle, the school 

made further progress in cultivating students to become Keen Learners. A diverse array of strategies were 

introduced to boost students’ engagement in learning activities within and beyond the classroom, to 

encourage students to become individuals with a strong appetite for knowledge, to foster their confidence 

to exhibit their learning achievements and to instill in them the courage to embrace challenges and pursue 

academic excellence. 

 

Achievements: Targets set for the school’s first Major Concern (MC1): to foster students to be keen 

learners were mostly achieved. In the following, the achievements evaluation of each target under MC1 

is detailed. 

 

Target 1.1: To improve students’ engagement in lessons. 

 

The target is partly achieved. 

 

Teaching departments employed a variety of strategies to enhance student engagement, promote 

collaboration, and create dynamic learning experiences during lessons. They maintained last year’s 

approach while expanding cross-panel participation and incorporating further eLearning 

integration. 

 

The English Department continued to assign at least one group project to students from S1 to S5 and 

maintained the use of peer assessment in both writing and speaking tasks, aiming to build collaborative 

skills among students. A significant 87.5% of teachers rated the students’ performance in these projects 

as satisfactory or above. Additionally, the sharing of pedagogical strategies during CLP sessions took 

place in approximately 80% of meetings, alongside a strong uptake of professional development activities. 

This approach aligned with last year’s strategy of using varied activities to motivate student learning. 

 

The Chinese Department continued junior-form Reading Lessons that incorporated short talks, group 

sharing, and reflection to encourage participation and peer learning. Teacher observations indicated that 

the majority of students were actively engaged, and approximately 60% reported enjoying the sessions. 

 

The Mathematics Department upheld the “First Five Minutes” policy, which included readiness checks at 

the start of lessons. They also organised small-group collaboration activities for both junior and senior 

students and maintained student-led tasks. Teacher reports indicated that more than three-quarters of 

students demonstrated improved preparedness and benefited from group work. However, student feedback 

on the activities varied, although improvements were noted overall. 

 

The Business, Accounting and Financial Studies (BAFS) Department maintained regular pre-lesson 

preparation and conducted structured class discussions one to two times per month. They also introduced 

new elements such as Kahoot quizzes and news-sharing activities. Cross-form entrepreneurship projects 

were completed with acceptable outcomes, and samples were prepared for future sharing. Panel CLP 
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sessions focused on the utilization of interactive games and real-world cases in lessons, which contributed 

to an average agreement level of around two-thirds to over two-thirds among participants regarding the 

effectiveness of varied and diversified activities. 

 

In Chemistry, pre-lesson tasks were maintained, followed by in-class demonstrations to assess 

understanding. Group projects and experiments were expanded, with teachers noting that around 80% of 

students delivered high-quality group work, and approximately 70% showed active participation. In 

Biology, Google Form multiple-choice questions (MCQs) were integrated into lessons to identify student 

misconceptions. Teachers organised well-structured group experiments and offered pre-SBA practice 

sessions to help students prepare. Additionally, a consistent praise routine was implemented to build the 

confidence of hesitant learners. Feedback revealed that over 70% of students agreed that the lessons and 

materials effectively supported their learning, over 70% noticed the use of diverse teaching approaches, 

and more than 80% felt encouraged to ask questions during class. In Physics, teachers prioritised 

improving students’ note-taking skills, achieving over 90% compliance. They also ensured full 

participation in group experiments and discussions. Survey results showed overall engagement and 

agreement on the use of varied activities were in the mid-60% range. 

 

Integrated Science assigned pre-lesson videos and readings, followed by in-class checks to assess 

understanding. Students were also engaged in group projects and experiments. Approximately 65% of 

students completed the assigned pre-lesson tasks, while teachers noted that over 60% of students 

demonstrated a clear understanding of the material. Around 70% of students produced good-quality group 

project outputs. 

 

ICT effectively engaged quieter learners by implementing instant peer assessments and providing support 

through student-helpers. They also related current events to everyday life to encourage meaningful 

discussions and utilize “think-aloud” to enhance understanding. Surveys revealed that approximately 72% 

of students believed that eLearning tools improved their involvement in lessons. Student engagement 

levels were reported to be around the mid-50% range, while the clarity of explanations was rated slightly 

higher, at around the mid-60% range. These results were further validated by classroom observations, 

which showed active participation from students. 

 

In Design Thinking and Living, students worked on collaborative projects. However, the tasks given to 

S1 students were found to be quite challenging. While nearly all students completed the tasks, the overall 

quality of the work was only fair. This highlighted the need to adjust support measures to better suit the 

abilities of entry-level students. 

 

Citizenship and Social Development utilised e-platforms to enable various forms of participation, 

including peer assessment. The subject also incorporated school-based notes, which were supported by 

pre-lesson tasks tied to real-life experiences. Approximately 70% of students successfully completed these 

tasks. Additionally, CLP sessions emphasised discussions on strategies for addressing learner diversity, 

while peer lesson observations encouraged the exchange of effective teaching methods. Over 60% of 

students acknowledged that eLearning tools helped maintain their engagement. 

 

Citizenship, Economics and Society (CES) and Integrated Humanities (IH) prioritised effective lesson 

design. This involved the implementation of the “5-minute policy”, leveraging tools such as GoodNotes 

Classroom and Jamboard for real-time feedback, and integrating a variety of activities to maintain student 

focus. These subjects also piloted a self-regulated learning approach. Panel feedback highlighted 
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enhanced student engagement in S1 CES lessons on related topics, attributed to the sharing of effective 

teaching strategies and the use of gamification, which made the learning experience more interactive and 

engaging. 

 

Chinese History encouraged independent learning by integrating peer assessments within senior forms 

and implementing structured note-taking strategies for S1 and S2 students. Additionally, teachers utilised 

a variety of questioning techniques and introduced challenging tasks designed to address the diverse 

learning needs of students. The subject also organised culturally immersive activities, including 

experiences with traditional attire and the appreciation of replica artefacts. Post-activity surveys indicated 

that over 90% of students believed they had developed a deeper understanding of Chinese culture. 

 

In Geography, more-able students were encouraged to assume leadership roles in group activities, 

enabling them to engage in “think-aloud” questioning during the 5-minute introductory sessions. Teachers 

observed improved performance from these adept learners, successful group presentations in S3–S6, and 

varying levels of motivation for asking questions across different form levels. 

 

History and S1 Humanities incorporated more interactive methods, such as Think-pair-share, Jigsaw, 

Roundtable peer evaluation, source-based inquiry, and role-play. They also regularly utilised Google tools 

and Kahoot to enhance learning experiences. However, only around 50% to 60% of students felt that the 

materials, eLearning platforms, engagement strategies, and activity variety fully met their needs, 

suggesting there is room for improvement. 

 

PSSE used tiered tasks, think-pair-share, and small group sessions supported by volunteers (implemented 

in approximately half of the classes) to encourage greater student participation. The L-T results revealed 

differences in interest and engagement across year groups, with 58% of students acknowledging the 

variety of activities.  

 

Aesthetic and physical education subjects adopted more practical and interactive learning approaches. In 

Visual Arts, students participated in a range of projects, such as creating digital drawings on iPads and 

collaborating on tasks using Google platforms. These methods were applied in at least 60 lessons for 

junior students, with 55% of them agreeing that the assessments were varied and diverse. 

 

In Music, the curriculum encompassed a variety of activities, including the analysis of musical pieces, 

individual and collaborative music compositions, jamming sessions using apps and instruments, as well 

as note-taking facilitated by the GoodNotes application. Despite these efforts, only approximately 50% of 

students reported satisfaction with these activities. As a result, revisions to the curriculum are currently 

being planned. These tasks were supplemented with structured briefings and debriefings. Around 60% of 

students found the model effective in enhancing engagement, although the range of activities received 

approval ratings in the mid-50% range. Nevertheless, more than three-quarters of students from S1 to S6 

stated they had a clear understanding of the explanations provided during lessons. 

 

In Physical Education, the Sport Education Model was introduced in S4, assigning students various roles 

like organizing and officiating events. These tasks were supported by structured briefings and debriefings. 

Approximately 60% of students agreed that the model was effective in promoting engagement, although 

the variety of activities only achieved approval ratings in the mid-50% range. Despite this, over three-

quarters of students across S1 to S6 expressed that they had a clear understanding of the explanations 

provided during lessons. 
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According to the whole-school Learning and Teaching Survey, 59.05% of students agreed that the 

incorporation of eLearning tools, platforms, and materials enhanced their involvement in learning. 

Furthermore, 62.22% of students reported active engagement through activities such as note-taking, 

questioning, and participating in discussions. Additionally, 57.8% indicated that they actively participated 

in learning both inside and outside the classroom, while 47.4% frequently engaged in reading beyond their 

lessons. 

 

In a similar vein, 59.0% of students affirmed that teachers often organised a variety of learning activities 

both during and beyond lessons, while 59.24% acknowledged the use of diverse assessment methods. 

Moreover, 64.08% of students noted experiencing regular praise and recognition from their teachers. 

However, only 56.62% expressed confidence in conducting self-assessments and planning for 

improvement, and just 52.45% felt assured in their ability to learn their subjects. These findings highlight 

the ongoing need to strengthen students’ academic self-efficacy and metacognitive practices. 

 

All departments made concerted efforts to equip teachers with the tools to design diversified 

pedagogies and implement differentiated assessments. This was achieved through CLP sessions, peer 

lesson observations, and inter-panel open lessons, continuing the professional learning practices 

established in the previous year. In the English department, over 70% of teachers actively engaged in 

professional development (PD) activities. These included CLP sessions where teachers shared effective 

teaching strategies and documented anticipated challenges faced by students. The Mathematics 

department incorporated a minimum of 30 minutes in each CLP session for teachers to discuss and 

exchange instructional strategies. Similarly, in the Business, Accounting, and Financial Studies (BAFS) 

department, panel-wide training sessions and practice-sharing activities were conducted. These initiatives 

were directly associated with visible improvements in student motivation and engagement. 

 

In addition to improving teaching methods, all subject teachers actively worked on building a 

positive classroom environment. This was achieved by providing explicit encouragement and 

publicly recognising quality questions and answers. In English classes, more than 77% of students 

agreed that teachers encouraged them to ask questions, and over 78% perceived a positive classroom 

atmosphere. Subject-specific reports, such as those for BAFS, showed comparable figures ranging from 

60% to 70% for teacher encouragement, praise, and positive classroom atmosphere. These results suggest 

that most students experienced a supportive learning environment, although areas such as building 

confidence and improving self-assessment skills still need attention. 

 

Target 1.2: Students are curious about knowledge beyond the classroom. 

 

This target is mostly achieved. 

 

To foster curiosity as a driving force for learning, various departments have enhanced efforts to 

promote reading across curriculum and organize engaging out-of-classroom extended learning 

activities. Additionally, the Library, in collaboration with subject panels has worked to increase 

access to both digital and print resources, aiming to encourage learning beyond the standard 

curriculum. According to whole-school survey data, 47.4% of students reported that they often read 

materials such as leisure books and newspapers outside of class. Furthermore, 59.0% agreed that teachers 

regularly arrange a variety of learning activities both within and beyond regular lessons. Additionally, 

59.05% of students felt that eLearning tools and resources have helped to increase their engagement. 

These findings suggest consistent progress in cultivating curiosity through extra-curricular learning and 
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making better use of resources outside of class. 

 

The Library and language panels worked together to create a diverse and well-rounded reading programme. 

They built on the successes of the previous year by providing class libraries, curating thematic book 

collections, and offering eReading access to encourage inquiry-based learning. For Chinese, broad reading 

was actively promoted through several initiatives. A junior-form award scheme was introduced, and a “金

閱閣” e-platform featured a list of 145 recommended titles. This platform was utilised by 112 students, 

who collectively accumulated 71.76 hours of reading. Additionally, a highly popular Chinese book fair 

saw participation from about 85% of students. Regular “閱讀課” sessions and pre-writing research 

activities strengthened students’ ability to explore content and develop cultural literacy. In English, every 

S1–S3 student was required to complete at least four reading tasks, with 81% of teachers rating the quality 

of post-reading tasks from acceptable to quite good. Differentiated reading materials were provided in 

module booklets to cater to students’ varying learning needs, helping to foster independent reading skills 

and reinforced the reading-to-learn approach for junior forms. 

 

STEM subjects used targeted activities to encourage learning beyond textbooks, engaging students in 

contemporary scientific discussions and practices. In Integrated Science, students in S1–S2 were required 

to complete at least one extended reading each term, with 80% of students finding the articles useful. 

Students also participated in the Junior Secondary Science Online Self-learning Scheme and the STEAM 

Award Point Scheme, with over 90% participation rate and more than 70% earning bonus Continuous 

Assessment (CA) marks. 

 

In ICT, students were motivated to read widely and watch IT-related news and YouTube explanatory 

videos. Self-grading quizzes, created using Google Forms were assigned for each year group. 

Observations showed that most students could correctly use IT terminology when discussing current 

technological issues, demonstrating their ability to apply knowledge gained beyond classroom lessons. 

 

Chemistry introduced extended reading materials in each term, with approximately 70% of students 

finding them beneficial. The subject also offered an active enrichment programme. This included 22 

students participating in the Chemists Online Self-Study programme, 8 students joining the PolyU Young 

Talents programme, and 26 students attending a two-day Shenzhen STEAM trip. Additionally, 16 students 

took part in STEAM-related research projects. Moreover, six STEAM@Lunch events were held, 

attracting a total of over 200 participants and showcasing practical real-world applications of chemistry 

concepts. 

 

In Biology, students in S3–S5 were given at least two extended videos or articles each term. They also 

formed teams to participate in competitions like Brain Bee and university talent contests. Field learning 

activities, such as ecology studies and visits to Ocean Park, were organised to ignite curiosity and 

encourage hands-on learning. 

 

Physics expanded students’ learning by encouraging participation in external competitions and research 

projects. These included programmes like PolyU SCIENCE Young Talents, STEAM research at CityU 

and CUHK, EDB Fun Science, and Physics-in-Motion. These initiatives helped students connect abstract 

concepts to real-world inquiry and experiments. 

 

Humanities focused on helping students relate their classroom learning to real-world experiences. This 

was achieved by making use of digital platforms alongside fieldwork and structured extended learning 
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activities. CES recorded over 80% of S1 students completing Project M2, 70% of S1 students participating 

in the Oxfam Hunger Banquet, and 40% of students attempting the bonus tasks on social inclusion. 

However, it was noted that activities need to rotate regularly to maintain students’ engagement and interest. 

In IH, extended learning activities on current issues were consistently organized. However, the 

participation rate among S2 students in the SDG e-learning scheme was notably low. This highlights the 

need for specific and focused support to motivate students and promote independent learning. 

 

Geography achieved a 55.17% participation rate in e-learning for S1 and 72.33% across S3–S6. The 

subject integrated field trips that aligned with the syllabus (e.g., E1 and C7) and promoted involvement in 

SDG e-learning activities, offering bonus continuous assessment (CA) marks as an incentive. There was 

a notable improvement in engagement with learning activities outside the classroom, facilitated by a 

structured think-aloud approach and fieldwork exercises. 

 

History and S1 Humanities contributed RAC readings to the Library and organised quarterly “Today in 

History” micro-activities. Some of these activities included CA bonus marks and featured short, curiosity-

driven facts and videos to foster a habit of historical inquiry. Chinese History integrated interactive 

platforms such as Padlet, Kahoot, and Blooket, alongside class libraries and culturally enriching activities 

such as museum visits and field investigations. Additionally, the subject introduced modern history stamp-

making supported by AI and implemented a POE-based BOT for senior students to aid with Paper 2 

revision, broadening opportunities for self-directed learning. 

 

In the BAFS subject, thematic RAC materials and videos, such as those on artificial intelligence and 

entrepreneurship, were provided. This initiative achieved an 80% submission rate for S4(BM) book 

reports, which were based on business books borrowed from the library. Students were also required to 

share news updates each term, with optional bonus questions available to encourage exploration beyond 

the core tasks. In the DTL course, students were tasked with presenting their work through posters, audio 

or video recordings, and oral presentations. However, many students faced challenges in delivering their 

presentations effectively. This highlighted the need for specific training to help students communicate 

their extended inquiries effectively. 

 

The Chinese Department nurtured students’ curiosity for learning through various engaging activities. 

These include reading lessons, extensive reading award schemes for S1–S3, and designated booklists for 

S4–S6 that offer students choice in selection. Furthermore, school TV programmes featuring videos on 

cultural knowledge have been introduced to enrich the learning experience. Nearly all students have 

completed reading reports, and a significant number have earned awards across various levels of the 

scheme. To enhance writing skills, students regularly prepare pre-writing outlines and carry out 

vocabulary research prior to drafting their compositions, fostering effective learning habits. Self-reports 

indicate that 49% of students engage in pre-lesson preparation. Teachers’ observations also confirm 

adherence to these practices, although some inconsistency among students is noted. This demonstrates the 

establishment of foundational habits for curiosity. 

 

Aesthetic education connects subject content with the real world of art and encourages independent 

exploration to stimulate intellectual curiosity. In Visual Arts, students learn art techniques by linking them 

to famous artworks and artistic traditions. Before creating their own pieces, students are required to 

conduct independent or topic-based research and complete sketches, with teachers ensuring that this 

process is followed over 90% of the time. 70% of student feedback confirms that lessons often include 

real-life examples, helping them engage with and understand the broader visual culture around them. 
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In Music, pre-lesson study tasks and extended learning materials are made available on Google Classroom 

to encourage self-directed learning. While 53% of students agree that eLearning has increased their 

involvement in the subject and 39% report that it has sparked their interest, teachers are continuously 

refining the curriculum to better accommodate the diverse abilities of students and to foster a deeper, 

lasting curiosity in the subject. 

 

To enhance learning experiences in physical education (PE), pre-lesson topic videos were introduced 

alongside out-of-school exercise logs, which include awards to motivate students. Additionally, cross-

subject health literacy was integrated to encourage students to explore sports science beyond the classroom. 

These efforts were well-received, with over 65% of students agreeing that the materials were helpful. 

Furthermore, 50% noted that eLearning opportunities increased their involvement, while more than half 

reported that they prepared for lessons by completing the assigned tasks in advance. 

 

PSSE also organised cross-curricular thematic weeks and extended these initiatives to include service-

related experiences. However, some planned collaborations had to be cancelled. To address this, it is 

recommended to consider pragmatic rescheduling and identifying alternative providers to maintain the 

diversity and richness of learning activities beyond the classroom. 

 

At the whole-school level, survey results provide a clear and comprehensive picture of the year’s progress. 

Among students, 47.4% reported often reading outside of class to broaden their knowledge. Additionally, 

59.0% confirmed that teachers organised a variety of activities, both within and beyond lessons, to 

enhance learning. Furthermore, 59.05% agreed that eLearning tools and materials enhanced their 

involvement, while 59.24% recognised the use of diverse assessment methods that validated extended 

learning opportunities. These findings highlight significant progress, although there remains room for 

improvement in fostering independent reading and encouraging sustained, self-directed exploration. 

 

Building on the patterns and successes of the previous year, departments will continue to select and 

prepare subject-specific Reading Across the Curriculum (RAC) materials. They will also offer voluntary 

extended learning opportunities with incentives to motivate students, as well as integrate short and 

engaging post-lesson prompts. These strategies aim to steadily increase students’ curiosity and promote 

self-directed learning across different year groups. 

 

Target 1.3: Students are confident to present their learning outcome. 

 

This target is partly achieved.  

 

Over the course of the year, all subject departments intentionally established authentic platforms 

for students to showcase their learning both within the classroom and beyond. These opportunities 

involved the use of classroom exemplars, Google Classroom showcases, exhibitions, public voting, 

and performance-based assessments, all aiming to normalise the practice of presenting students’ 

learning outcomes to peers and broader audiences. While these platforms were extensively utilised, 

confidence levels varied depending on the subject and format. For instance, in some panels, overall 

confidence levels only marginally exceeded the midpoint. This highlights the need for more structured 

rehearsals and progressive exposure to audiences to strengthen students’ self-efficacy in public sharing.  

 

In English, good student work continued to be highlighted through notes, post-writing handouts, and in-

class examplars. The school’s mini-anthology, “Still,” provided a platform to showcase achievements 
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publicly. Introducing “Macbeth By Pooikeinians” as a compulsory text for S2 students further celebrated 

the creative work of senior students, offering their creations as inspiration for younger peers. Additionally, 

the Reading Fair was expanded to include S3 students, incorporating a public vote, which created an 

authentic audience for their work. Regular exercise-book inspections confirmed that teachers gave 

personalised feedback on continuous assessment tasks. Furthermore, 54% of students expressed 

confidence in their ability to carry out self-assessments, showing readiness for reflection and a capacity 

to improve their presentations over time. 

 

In Chinese, teachers publicly displayed outstanding notes and compositions and frequently praised 

students’ efforts. Participation in speech and writing competitions was encouraged, helping students 

discover their talents and develop stage presence. Senior teachers also conducted writing improvement 

workshops (fully implemented for S5–S6 students and partially for S4 students, covering around 20% of 

the cohort) to enhance students’ ability to reflect on their progress and identify steps for improvement. 

 

In Mathematics, student-teachers were assigned to guide peers and implement sharing routines with the 

support of GoodNotes Classroom. However, only 60% of students felt confident sharing their work, 

falling short of the 80% target. Additionally, just 54% of students expressed confidence in their learning. 

This suggests that incorporating micro-presentations and rehearsals before whole-class presentations 

could help improve the outcomes. 

 

STEM panels incorporated diverse, product-oriented showcases with varying levels of success in boosting 

student confidence. In Integrated Science, plans for a post-exam exhibition to showcase outstanding S2 

STEAM projects were not executed due to tight deadlines following the final exam. This highlights the 

importance of careful planning to ensure that excellent student work reaches an audience, thereby 

reinforcing both confidence and motivation. 

 

In Physics, students were required to deliver individual and group presentations, as well as submit video 

projects. However, many students still lacked confidence. This was evident from the agreement 

percentages for Learning Target (L-T) Q3 and Q4, which were 62% and 54%, respectively. To tackle this 

issue, a step-by-step exposure strategy could be implemented. This would involve starting with pair 

presentations, progressing to small group presentations, then class presentations, and finally interclass 

presentations. Alongside this, focused coaching on delivery techniques could help students improve their 

confidence and presentation skills. 

 

In both Chemistry and Biology, students were regularly given opportunities to present their work, often 

linked to experimental activities. SBA-style tasks were utilised alongside creative formats, including 

slides, video clips, and even dramatic performances. Around 70% of students delivered high-quality 

presentations, demonstrating that consistent and structured practice, guided by clear and well-defined 

criteria, greatly improves both the standard of presentations and students’ confidence. 

 

ICT expanded cross-subject and external STEM collaborations, enabling students to present their learning 

outcomes through cross-KLA projects. However, only 52% of students reported feeling confident in their 

learning. This indicates a need to deepen their understanding by incorporating talk-throughs of thinking 

processes and placing greater emphasis on explanations that align with students’ awareness. 

 

In DTL, many students faced challenges in presentation skills. This reveals the necessity of introducing 

explicit mini-modules on key skills such as goal setting, storyboarding, and aligning visuals with verbal 

content before sharing their final products. 
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In the humanities and business streams, subjects integrated recognition, authentic roles, and well-

structured tasks to build students’ confidence in delivering presentations. The CES focus on fostering self-

efficacy by providing progressive presentation formats, detailed guidance, and opportunities for students 

to select their roles and topics. As a result, 69% of students reported feeling confident in their learning, 

compared to just 38% in IH. These findings indicate that IH could benefit from providing clearer 

instructions and incorporating practice sessions with smaller audiences to align more closely with the CES 

approach. 

 

In Chinese History, students were given more opportunities to report back and were trained as junior and 

senior docents for the artefacts exhibition. Over 97% of participants reported feeling confident introducing 

the exhibits to both internal and external visitors. This highlights how taking on genuine community-

facing roles can effectively help students develop their communication skills. 

 

In Geography, the regular sharing of outstanding DBQs, FBQs, and essays was maintained, and alumni-

led tutorials were introduced for senior students. Confidence levels were stronger among S3–S6 students 

(66.67%) compared to S1 students (56.65%). These results underline the importance of role models and 

peer mentoring in improving presentation readiness. 

 

History and S1 Humanities provided platforms and rubrics for showcasing learning outcomes. For 

instance, S4–S5 students delivered group presentations on challenging comparative questions, while S1 

students earned CA bonus marks through artefact-based learning. However, only 49% of students 

expressed confidence in learning and 56% in problem-solving strategies. This indicates a need for more 

explicit rehearsal sessions and think-aloud activities before presentations. 

 

In BAFS, a variety of tasks with reflective sessions were introduced. These included interim surveys, one-

on-one post-exam interviews specifically targeting the bottom 10% of students, and comprehensive item 

analysis conducted in S6. Confidence in learning increased to 59%, while confidence in self-assessment 

and problem-solving improved to 65%. The findings indicate that offering constructive feedback and 

acknowledging progress can significantly encourage students to feel more confident in presenting their 

reasoning. 

 

In PSSE, group reports, Google Classroom showcases of exemplary work, and frequent verbal recognition 

were used to support students’ presentation confidence. However, confidence levels varied significantly 

between forms, ranging from 36% to 83%. This suggests that further differentiation and rehearsal 

activities could be introduced to ensure all students feel equally prepared and comfortable. 

 

Within the arts and Physical Education (PE) domain, students enhanced their abilities to present both their 

creative processes and final products by utilising real-life platforms and receiving detailed feedback. In 

Visual Arts, four exhibitions were organised, and at least two videos highlighting high-quality student 

work were shared. Furthermore, over 80% of students were provided with personalised and constructive 

feedback. Students in S1–S3 utilised portfolios, whereas those in S4–S5 used sketchbooks to document 

and reflect on their learning journeys. 

 

In Music, opportunities for in-class and school-wide performances have expanded. Nevertheless, only 

43% of students expressed confidence in their learning. This indicates a necessity to introduce additional 

low-pressure performance opportunities and offer targeted feedback on stagecraft to make public music-

making more accessible and commonplace. 
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In PE, students showcased self-directed and STEM-integrated learning through “On-Form” motor-

analysis videos and in-class practical skills assessments. Although S1–S3 students reported lower levels 

of engagement with eLearning, over 60% felt confident in their learning. This highlights the effectiveness 

of clear performance criteria and visible progress markers in helping students demonstrate their movement 

skills with confidence. 

 

Throughout the year, there was a strong emphasis on celebrating student achievements and engaging wider 

audiences. This was evident in various activities, such as students taking on docent roles in Chinese 

History, presenting science projects, participating in English publications and fairs, and showcasing their 

work in Visual Arts exhibitions. However, some planned showcases were missed due to scheduling 

conflicts, and there were varying levels of confidence in certain subjects. These challenges highlight the 

need for specific improvements, including more thoughtful scheduling of showcases to align with 

assessment periods, step-by-step presentation practice, clear rehearsal guidelines, and regular, 

personalised feedback. These measures aim to prepare every student to confidently present their work, 

share their learning journey, and feel acknowledged for their progress. 

 

Target 1.4: Students embrace challenges and strive for academic success. 

 

This target is partly achieved. 

 

A whole-school commitment to diverse assessment strategies and the scaffolding of study skills has 

been sustained throughout the year. Departments have incorporated challenge items, mock 

assessments, explicit note-taking routines, and standardised paper setting into their practices. These 

efforts aimed to help students manage demanding tasks effectively and reflect on their progress for 

improvement. Additionally, feedback from markers’ reports and internal data was used to make 

timely adjustments to the curriculum and examination papers. For junior cohorts, bonus questions 

were widely introduced, fostering a culture that encourages students to go beyond the basics and embrace 

academic challenges.  

 

In English classes, study-skills routines were systematically implemented across all classrooms. This was 

achieved through the use of designated notebooks, and providing clear, explicit guidance on note-taking. 

Additionally, at least one mock exam was conducted before each exam phase to adequately prepare 

students. Higher-order thinking questions were incorporated into the S1–S5 module booklets, while bonus 

questions in the S1–S3 reading papers aimed to challenge students with advanced reasoning skills. By the 

end of the year, more than 80% of students were observed actively taking notes. Mock exams were 

conducted prior to both UT1 and First Term Exam. Moreover, the standardisation of exam papers 

enhanced quality control. Markers’ reports were collected to guide future improvements, and the paper 

circulation process was streamlined, requiring fewer amendments overall. 

 

In Chinese, challenge items were infused into assignments, dictations, tests and junior reading papers to 

encourage in-depth analysis, comparison, and evaluation. The “寫作有法——『寫作後』指導計劃” 

was launched to recognize quality post-writing corrections, alongside the “歷代文學遊蹤——古代作

品賞析” video competition aimed at promoting self-learning and cultivating a success-oriented mindset. 

Teachers observed that students made earnest attempts on the challenge items, particularly in after-class 

work and dictations. However, factors such as time constraints and individual abilities affected responses 

in these initiatives. Nearly all S1–S2 classes participated in the video competition, and 64% of students 
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appreciated the variety in assessment methods. Additionally, over 90% of students actively engaged in 

thematic value-reflection lessons, demonstrating that thoughtful reflection was effectively integrated into 

learning activities. 

 

The Mathematics department adjusted the difficulty level of assessment papers and encouraged students 

to attempt bonus questions. Additionally, they organised workshops focused on exam skills for senior 

form students. Students in S1 and S3 successfully met the established criteria, achieving high scores and 

impressive pass rates. However, students in S2 did not perform as well, which underscores the importance 

of better aligning teaching content, assessment tasks, and the difficulty level of the assessment papers. 

For senior students, the outcomes regarding study skills were varied. More than 60% of students in S5 

and S6 reported employing different problem-solving strategies. However, only 47% of S5 students 

reported utilising a broad range of study skills, in contrast to 74% of S6 students. This reveals that S5 

students would greatly benefit from targeted coaching to enhance their ability to effectively transfer and 

apply study skills. 

 

In Integrated Science, students set attainable academic goals and attempted challenging tasks at a high 

rate. However, only two external competitions were organised, suggesting there is room to expand 

opportunities for authentic and advanced-level challenges in the next cycle. In Physics, an emphasis was 

placed on exploring multiple solution methods and incorporating bonus questions into assessments. For 

instance, Question 9 on the L-T item showed that 66% of students supported the idea of using different 

approaches to solve problems. Additionally, over 70% of students attempted the bonus questions, which 

indicates a positive engagement with challenges while highlighting the need for further support on 

metacognitive strategies. 

 

In Chemistry, efforts focused on balancing goal-setting, challenging tasks, and talent development. 

Around 65% of students set sensible academic targets, while 80% attempted bonus questions, showcasing 

their willingness to embrace challenges. Students were also nominated for selective programmes like the 

Distinguished Master, Accomplished Students Mentorship, and HKUST Pre-University Scholars, 

providing opportunities to further challenge and develop their skills. 

 

Similarly, in Biology, teachers combined structured goal-setting with challenge exposure. Over 80% of 

S6 students set attainable, relevant goals, and 65% of S3–S5 students followed regular study habits. 

Furthermore, students in elite classes widely attempted challenge questions, whereas only about half of 

those in standard classes did so. This difference highlights that the tailored support strategies are effective 

but could be refined further. 

  

ICT implemented rubric-guided assessments and promoted readiness for public examinations by focusing 

on time management, item analysis, and providing stress-reduction strategies. Over 70% of students 

submitted high-quality Term 1 assignments; however, there was a slight decline in Term 2 performance. 

This highlights the critical need for pacing support and consistent formative checkpoints to ensure 

sustained quality throughout the academic cycles. Citizenship and Social Development consolidated 

professional exchange in CLP sessions to calibrate assessments and further develop students’ learning 

skills like note-taking, exam strategies, critical thinking and problem-solving across classes. Cross-subject 

observation further informed and improved assessment literacy. 

 

CES and IH promoted self-efficacy in tackling challenges through strategies such as fostering autonomy, 

designing diversified tasks, and implementing a progressive solor-to-class presentation model. According 
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to survey data, 61% of CES students and 41% of IH students felt confident in their ability to self-assess 

for improvement. Additionally, 74% in CES and 43% in IH reported utilising different methods to find 

solutions, while 71% in CES and 48% in IH applied study skills effectively. These findings highlight 

stronger readiness in CES students and a need for more scaffolding support for IH students. In Chinese 

History, challenge questions were integrated into classwork and assessments to promote creative and 

critical thinking. Students were encouraged to participate in citywide programmes focused on history and 

culture. Achievements included recognition as cultural ambassadors and shortlisted entries in a PolyU 

history essay competition, showcasing the effectiveness of a challenge-rich learning environment. 

 

In Geography, role-play activities were utilised to simulate field trip problem-solving scenarios, with 

student performance assessed. A significant proportion of students achieved scores of 70% or higher in 

UTs and exams in S1 and S3–S6. Additionally, many students reported that the role-play exercises greatly 

improved their fieldwork problem-solving skills, demonstrating a clear link between their academic 

success and their self-perceived ability to apply these skills effectively.  

 

In History and S1 Humanities, a comprehensive approach was employed, including personalised learning 

targets, alumni-led tutorials, and explicit teaching of study techniques such as creating timelines, 

conceptual maps, and tables, as well as strategies for reading, interpreting cartoons, and answering 

questions. As a result, all tutorial participants (100%) noted improvements in their higher-order thinking 

skills, with over 85% feeling better prepared for the DSE exams. However, only 55% expressed 

confidence in their self-assessment abilities, and 56% reported utilizing of various problem-solving skills. 

These findings underline the importance of systematically incorporating reflective practices into the 

regular learning framework. 

 

Business, Accounting, and Financial Studies (BAFS) incorporated challenging questions into exercises, 

tests, and exams, while also including media-rich preparation materials.  Notably, 68% of students applied 

study skills effectively, while 70% of S4–S5 BM students utilised YouTube for MCQ preparation. 

However, class-level differences in S3 students’ engagement with challenge questions highlighted the 

need for tailored approaches. 

 

In Visual Arts, students are required to complete at least four formal reflections throughout the year. These 

reflective practices enabled 55% of students to feel confident in their self-assessment abilities. 

Additionally, the use of portfolios and sketchbooks provided a visible and assessable record of their 

growth, serving as an ongoing narrative of their artistic practice. 

 

In Physical Education (PE), students crafted props and choreographed dance performances within the 

framework of the Sport Education Model. Additionally, fitness assessments were expanded to include the 

standing high jump and handgrip strength tests to cater for learner diversity. The overall objectives were 

largely achieved, with over 60% of students expressing confidence in their learning. This success was 

attributed to the clear performance criteria, which increased students’ willingness to embrace physical 

challenges. 

 

Across various subjects, departments sustained the practice of integrating assessment analysis into their 

planning processes. They refined syllabi and schedules based on markers’ reports and maintained the 

tradition of including bonus questions in junior forms. These efforts aligned with last year’s focus on 

diversified assessment, standardisation, and data-driven refinement, ensuring that tasks remain 

appropriately challenging and instructional approaches adapt effectively to meet student needs. 



15 
 

 

Whole-school Target 1.4 remained on track through the implementation of standardised paper-setting, the 

detailed analysis of markers’ reports, and the integration of internal and public assessment data into 

curriculum updates. Junior cohorts widely engaged with bonus questions—practices that were embedded 

as system norms last year and have been sustained across panels this year. Most subjects successfully met 

pass-rate expectations at the junior level, maintaining diversified assessment modes as outlined in the 

whole-school success criteria. Departments conducted mock exams, embedded higher-order and 

challenging items into assessments, and reinforced vertical alignment to ensure task difficulty was both 

appropriate and transparent. Where gaps were identified—such as inconsistent senior study-skill transfer 

and isolated cases of misalignment between teaching content and exam difficulty—panels proposed 

concrete follow-up measures. These included curriculum and paper calibration as well as targeted 

coaching to stabilise outcomes in the next cycle in alignment with the updated whole-school targets. 

 

 

Reflection 

 

MC1 is mostly achieved at the whole-school level, resulting in notable improvements across various areas. 

These include enhanced lesson engagement, the adoption of diversified assessments, expanded learning 

opportunities, and enhanced teaching capacity building. However, confidence and consistency in applying 

these strategies still vary across year groups and subjects. Targets such as improving student engagement, 

increasing participation in eLearning, promoting self-assessment, and enhancing assessment literacy were 

either achieved or narrowly missed by different subject panels. Despite overall progress, gaps remain, 

particularly in aligning efforts in S2 and fostering greater student confidence in presenting their learning 

outcomes. 

 

a) Facilitating factors 

 

Whole-school alignment with MC1: Clear targets and success criteria (e.g. achieving engagement levels 

of 65% or higher, eLearning participation of at least 63%, and self-assessment rates of 60% or more) were 

set. These targets serve to guide the development of learner-centred lessons, promote peer learning, and 

encourage the use of a variety of assessment methods across different subject panels. 

 

Professional learning routines: These encompass initiatives such as Growth Wednesday, Collaborative 

Lesson Planning (CLP) sessions, open lessons, and external support like Self-Regulated Learning (SRL). 

Emphasis was placed on employing scaffolding strategies to accommodate learner diversity and foster 

metacognitive practices across different panels. 

 

eLearning mainstreaming: eLearning has become widely adopted, with tools and platforms such as 

GoodNotes Classroom and self-grading quizzes playing a significant role. These resources improve lesson 

interactivity, provide timely feedback to students, and make outstanding work more visible. This 

encourages discussions and helps to address any misunderstandings or misconceptions effectively. 

 

Platforms to showcase success: Various platforms are available to highlight and celebrate students’ 

achievements. These include Reading Fairs, exhibitions, competitions, SEM assessments in PE, as well 

as subject-specific showcasing activities. These initiatives provide students with more opportunities to 

present their work, demonstrate their skills, and gain recognition for their efforts. 
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b) Hindering factors  

 

Despite effective strategies implemented to nurture students to be keen learners, there are areas for 

improvement and challenges that hinder progress. 

 

Mid-form misalignment: Discrepancies exist in the content being taught, the expectations for assigned 

tasks, and the difficulty level of exams in S2. These inconsistencies lead to a decline in academic 

performance and diminished student confidence, despite improvements observed in other grades. 

 

Uneven transfer of study skills: Workshops and study routines were offered to help students develop 

study skills like note-taking, self-assessment, and problem-solving. However, inconsistent application of 

these skills hindered students’ progress in enhancing independent learning. 

 

Confidence and presentation: Several panels noted that students displayed lower confidence in 

presenting or sharing their work publicly. Furthermore, the standard of peer assessments and students’ 

confidence in giving feedback require improvement through structured guidance and increased practice. 

 

Breadth and timing constraints: The curriculum is packed with a large amount of content, while lesson 

time is limited. Additionally, large class sizes, frequent staff turnovers in some subjects, and strict year-

end project deadlines have restricted opportunities for in-depth learning, personalised teaching approaches, 

and displaying students’ work. 

 

RAC coverage and uptake: Engagement with reading materials across different subjects and student 

participation were lower than expected in some areas. This reduced students’ curiosity beyond the 

classroom and hindered the integration of knowledge across disciplines. 
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Feedback and follow-up work 

 

With reference to the afore-mentioned evaluation, the following provide some follow-up measure so as to 

inform the planning of the work of the school in the next year: 

 

Interest and engagement: Enhance lesson planning by incorporating a variety of diverse, engaging, and 

purposeful tasks. Implement clear and structured “First Five” protocols, include pre-lesson activities to 

prepare students, and incorporate dynamic routines like think-pair-share and student-led discussions. 

These approaches are designed to achieve specific levels of student engagement in both physical and 

eLearning settings. 

 

Confidence building: Develop a structured approach to presenting work, starting with peer-to-peer 

sharing, progressing to small group discussions, then to full class presentations, and finally public 

presentations. Introduce incremental recognition to celebrate efforts and achievements. Include 

opportunities for small-scale recognition and thoughtfully choose exemplary work to showcase 

accomplishments effectively. Implement regular brief sessions of peer feedback training, utilising clear 

examples and well-defined rubrics. This approach helps enhance self-assessment abilities while boosting 

confidence levels. 

  

Self-reflection for improvement: Enhance the implementation of regular feedback cycles to deliver 

high-quality, personalized feedback to students. Offer customized self-reflection forms for completion 

after UTs or examinations. Additionally, ensure that the self-assessment objectives are targeted towards 

specific and observable learning behaviours, with the aim of meeting or surpassing the 60% self-

assessment benchmark. 

 

Granularity and alignment: Address gaps in S2 learning by utilising blueprint-aligned UTs and exams, 

conducting item analyses, providing additional practice exercises, and implementing moderation 

processes. Tailor tasks and support according to students’ readiness levels, particularly in large classroom 

settings. This can be achieved by employing flexible grouping strategies and utilising tiered learning 

materials. 

 

Extended RAC and beyond-class learning: Prioritise the early development of RAC activities by 

fostering close collaboration with the Library Working Group. Additionally, ensure that external 

programmes are meticulously scheduled to avoid coinciding with assessment periods. This strategy will 

enhance participation and sustain continued engagement.  

 

Showcase logistics: When year-end timetables make it challenging to arrange live showcases, consider 

utilising the campus television or subject week display platforms to broadcast pre-recorded project 

highlights and exemplary work. This approach ensures that students’ efforts are appropriately recognised, 

while also minimising any interruptions to regular lessons. 
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Major Concern 2: To nurture students to be Positive Thinkers 
 

In the 2024-25 school year, the school continued to place strong emphasis on students’ holistic 

development by enhancing their awareness of personal well-being, helping them adopt and consistently 

practice positive habits and a healthy lifestyle, and guiding them to demonstrate self-motivation and 

persistence in the pursuit of their goals. 

 

Achievements: Targets set for the school’s Major Concern (MC2): to nurture students to be positive 

thinkers were mostly achieved. In the following, the achievements evaluation of each target under MC2 

is detailed. 

 

Target 2.1: Students have a better awareness of their wellbeing 

 

The target was achieved. 

 

The school implemented a range of programmes to address students’ physical, mental, and social 

well-being. Some of the initiatives included: 

 

• Continued to improve the signature “Fit-Friday” Programme leading to increased student 

participation in morning running exercises  

• More lunchtime activities to promote physical and mental well-being  

• Emotional well-being talks  

• Classroom discussions on emotion management to raise awareness of mental wellness among 

students  

• S1 Calm Bottle Making Programme to encourage students to face and manage their emotions 

effectively  

• S1 Love Ambassadors project  

• M+ Dart project to promote mental awareness among senior form students 

• “Art and Soul Retreat” Programme, a series of workshops including Zentangle drawing, Herbarium 

making, UV Resin Hair Clip making, and Baking workshops to support female students with mental 

illness 

• Mental Health Activities such as the “energy booster” and “S6 Garlic Pack” to promote mental 

wellness among S6 students 

• Provision of training to Peer Counselors to empower them to offer emotional support to their 

mentees 

• Various “We Are The Best Class…” campaigns to promote class spirit and social well-being 

• S2 Hostel Experience 

• Life-wide Learning Day 

• Introduction of LOG journal to provide a platform for students to share their feelings with class 

teachers 

• “人人和音” Programme where young artists shared stress and emotion management techniques for 

better mental well-being 

• A two-week Programme entitled “Embrace Your Vibes” designed to encourage students to care for 

individuals on campus and accept their own emotions 

• Confident Explorer Programme to promote well-being, especially social well-being, among students 

requiring additional attention and support 
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• S1 Parent-Child Day to raise parents’ awareness of mental health 

• Parent talks and workshops focused on helping parents manage their child’s emotions 

• Teacher training to equip teachers with better understanding of ways to support students’ mental 

health 

 

These initiatives collectively aimed to create a supportive and nurturing environment for students, 

promoting their holistic well-being and personal growth. 

 

The year-end student survey results reflect a positive impact on students’ understanding and awareness of 

various aspects related to health, well-being, and lifestyle choices. Here is a summary of the key findings 

from the year-end survey, APASO and SHS. 

 

Physical well-being: 

• 97.7% of students understood the importance of exercise for their health.  

• 97.4% of students recognized the significance of maintaining a healthy diet. 

• 96.9% of students valued a proper daily routine and sufficient sleep for their studies and health. 

• 94.7% of students were aware of the negative effects of excessive mobile phone/computer use on 

health. 

• 91.4% of students believed they had learnt about cultivating a healthy lifestyle from school lessons. 

• 88.8% of students have attempted to exercise as much as possible, with 61.1% meeting the FIT 60 

target set by the school. 

• The Q-score for BMI (Less Obese) has reached a record high of 116 in 2024-25. 

• The Q-scores for Physical Exercise and Sleeping Hours have shown improvement compared to 

previous years. 

 

Mental Well-being: 

• 97.4% of students have grasped the importance of maintaining good mental health. 

• 87% of students find school activities (e.g. sports games, lunch time activities, outing, etc.) 

enjoyable and stress-relieving. 

• Positive feedback was received for mental health activities, with high percentages of students 

benefiting from and enjoying various Programmes. For instance, 96% of the students participating 

in the mental health talk found it helpful in raising their awareness of mental wellness and they had 

learnt more vocabulary to describe their emotions. 98% of the participants agreed the Parent-child 

Day could help raise their awareness of mental wellness. Over 80% of the students expressed that 

they were happier after taking part in the Confident Explore Programme, and more than 80% of the 

participants’ parents agreed with that. 90.1% of S6 students expressed that they enjoyed the Energy 

Booster Programme and 84.1% of them agreed that the Programme helped them to explore and 

experience new ways to relieve stress. Over 90% of the participants of the M+ Dart Programme 

agreed that the sport could help release academic stress. 87.8% of the students agreed that the 

discussion led by class teachers could encourage them to reflect on their experiences in the relevant 

areas and try to apply the suggestions shared.  

• The majority of students (80.7%) exhibit willingness to engage with teachers and reflect on their 

experiences, with positive responses to activities like class discussions and the LOG Journal. 

• Feedback from parent workshops and teacher training was encouraging. 100% of participating 

parents found the workshops helpful in improving their communication skills and emotional 

awareness. 95% of teachers felt that the training sessions enhanced their understanding of relevant 



20 
 

issues. 

• 93.9% of teachers acknowledged the Student Well-being Committee’s effectiveness in supporting 

students in dealing with emotional challenges and peer relationship issues. 

 

Social Well-being 

• 94.3% of students were satisfied with their relationships with schoolmates, and 90.3% agreed that 

class- and form-based activities strengthened peer-to-peer bonds. The Stakeholder Survey echoed 

this positivity, with an increased number of students affirming mutual support and positive 

relationships among peers. There was also a rise in the percentage of students agreeing that the 

school actively teaches interpersonal skills. 

• Targeted support programmes further helped selected students develop social skills and foster 

positive peer relationships, earning overwhelmingly positive feedback from participants. 

 

Target 2.2: Students adopt and consistently practice positive habits and a healthy lifestyle 

 

The target was mostly achieved. 

 

Throughout the year, the school implemented targeted strategies to help students develop positive 

habits and a healthy lifestyle.  

 

Over 90% of students exhibited awareness of the significance of positive habits and healthy lifestyle. 

According to result of stakeholder survey, over 80% of teachers agreed that the school curriculum aligned 

with the learning goal to help students lead a healthy lifestyle through active participation in physical and 

aesthetic activities, while cultivating an appreciation for sports and the arts. The weekly Fit-Friday 

Programme and the wide range of lunchtime sports and arts programmes have all contributed to this target.  

 

Compared to last year, there was a noticeable increase in the percentage of positive feedback received 

from teachers about the school’s efforts in helping students lead a healthy life, such as striking a balance 

between study and rest, doing sufficient physical exercise, and knowing how to reduce stress. A similar 

increment was also obtained from parents’ feedback on the same question in the stakeholder survey. The 

success of the school’s effort in promoting physical exercise is further evidenced by the surge in the Q-

score of the APASO questions relating to physical exercise for both junior and senior students.  

 

Target 2.3: Students exhibit self- motivation and persistence in pursuit of their goals 

 

The target was partially achieved. 

 

To empower students in setting goals and cultivating self-motivation and persistence, the school 

organized sharing sessions by guest speakers, class discussions, and individual counseling. These 

initiatives helped students draw motivation from peers, deepen self-understanding, and establish a 

routine of regular self-evaluation.  

 

Compared to last year, the Stakeholder Survey revealed an increase in students’ confidence in setting 

learning goals. In the year-end evaluation, over 70% of students reported that they were able to use the 

newly introduced LOG Journal to set clear goals for this school year. Additionally, 90.8% of students 

reported conducting self-evaluation after major assessments, reflecting stronger reflective habits and 

ownership of their learning journey. Furthermore, 92% of students revealed that they always tried to make 
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improvement by putting in more effort. 

 

The Careers and Life Planning Committee made focused efforts to cater to the diverse needs of students, 

enabling them to recognize the vital role of goal-setting in effective life planning. As a result, 81% of S6 

students reported that career counselling significantly supported them in planning their future studies. 

Additionally, with teacher’s guidance, 83% of S3 and S4 students actively incorporated positive habits 

into their study routines. 

 

Reflection 

 

This year’s evaluation results affirm that the school has successfully met its key targets. Through a diverse 

array of purposeful initiatives, students have deepened their awareness of overall well-being, cultivated 

positive habits, and sustained them to maintain a balanced and healthy lifestyle. They have also 

demonstrated growth in self-motivation and persistence in pursuing both personal and academic goals. 

 

a) Facilitating Factors 

 

The school has adopted a holistic and integrated approach to nurturing student well-being, seamlessly 

weaving support into both academic and co-curricular dimensions. To amplify the impact of these 

initiatives, the school strengthened cross-team collaboration throughout the year. Notable examples 

include the close partnership between the Student Well-being Committee and the Christian Education 

Committee, which enriched farewell activities with both emotional and spiritual care for graduates. The 

Values Education Committee joined forces with the Christian Education Committee to infuse their 

Programmes with messages of love, compassion, and mutual support. And the Student Well-being 

Committee and the PE Department worked hand-in-hand to promote mental resilience alongside physical 

health, ensuring students benefit from balanced, whole-person development. These collaborative efforts 

reflect our shared commitment to creating a caring and supportive school environment where every 

student can thrive. 

 

The new initiatives launched this year have enriched students’ learning experiences to support holistic 

personal development, strengthened targeted support systems to address individual needs, enhanced 

teachers’ professional capacity to provide insightful and effective guidance, and fostered greater parental 

involvement in nurturing their children’s emotional, social, and academic growth. In the Stakeholder 

Survey, more parents expressed agreement with the statement that the school helped their child resolve 

problems related to growing up, such as those related to physical and mental development, making friends 

and studies. 
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b) Hindering Factors 

 

Despite diversified strategies implemented to nurture students to be Positive Thinkers, there are areas for 

improvement and challenges that hinder progress. 

 

While students now exhibit a foundational awareness of positive and negative influences, their ability to 

consistently distinguish and resist harmful ones remains an area for further enhancement—an essential 

step for cultivating genuine positive thinking. Although they understand relevant concepts intellectually, 

many are still vulnerable to distraction or peer pressure. This underscores the need for more robust support 

through continuous guidance, structured reflective practices, and real-world application, ensuring that this 

awareness becomes an enduring and instinctive part of their decision-making process. 

 

Although improvement is seen, according to the APASO survey, the frequency with which students 

experience negative emotions such as depression, irritation, anger, nervousness or anxiety remain higher 

than that of other students in Hong Kong. This underscores the need to continue equipping students with 

the readiness to embrace challenges and to cultivate a positive mindset to regulate their emotions 

effectively. In an increasingly digital world, teachers face unprecedented challenges in nurturing students’ 

holistic well-being. The constant presence of social media, online gaming, and instant connectivity 

exposes students to heightened risks of cyberbullying, comparison-driven anxiety, and sleep disruption 

caused by screen addiction. At the same time, the blurred boundary between online and offline life makes 

it harder for teachers to detect signs of distress, as many struggles now unfold in private digital spaces 

rather than the physical classroom. Teachers should acquire new digital literacy skills—not only to guide 

responsible technology use, but also to help students navigate issues of privacy, empathy in virtual 

interactions, and the emotional impact of perpetual connectivity. 

 

Additionally, there has been a slight decline in students’ agreement that they receive sufficient support 

and encouragement from teachers. As students’ maturity, problem-solving capabilities, and emotional 

stability continue to develop, their expectations for teacher guidance appear to have risen. This highlights 

the importance of further enhancing teachers’ professional skills to deliver more responsive, empathetic, 

and impactful support tailored to evolving student needs. 

 

The shielding of their children from difficulty by some parents has unintentionally deprived students of 

the very experiences that forge perseverance. Children who are habitually rescued learn to associate 

challenges with immediate relief rather than with the effort required to overcome it, fostering a mindset 

that views obstacles as threats rather than opportunities for growth. Over time, this overprotective or 

perfection-driven parenting erodes intrinsic motivation, heightens fear of failure, and weakens the 

emotional muscle needed to persist through setbacks. As a result, students may develop learned 

helplessness, give up quickly when faced with genuine challenges, and struggle to regulate effort in 

academic, social, or personal pursuits, ultimately hindering the development of the resilience and grit 

essential for long-term success and well-being. 
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Feedback and Follow-Up 

 

Building on the achievements and reflections outlined above, the school will sustain its commitment to 

providing holistic support for students’ well-being in the coming years. 

 

Successful initiatives will continue, while new programmes such as Mental Health Week, PE Week, and 

Failure Week, will be introduced to reinforce positive values, resilience, and healthy practices. Greater 

collaboration within Student Growth Domain and across other disciplines will be fostered to generate 

stronger synergy and a more cohesive support framework. 

 

To nurture empathy and positive thinking, an expanded range of life education Programmes and 

community service experiences will be organized, enabling students to draw inspiration from real-life role 

models and cultivate a deeper sense of purpose through serving others. 

 

Professional development for teachers and parents will be prioritized through targeted training, equipping 

them with enhanced skills and strategies to provide more effective, responsive, and unified support for 

students’ emotional, social, and academic growth. 

 

  



24 
 

Financial Summary for 2023/2024 School Year (audited) 
 

 

 

 



25 

 

Report on the Learning Support Grant 
 



26 
 

 



27 
 

 



28 
 

 



29 
 

 



30 
 

 



31 
 

 



32 

 

Report on the Use of Life-wide Learning Grant (2024/25) 

 



33 

 

 

 

 



34 
 

Report on the Use of Diversity Learning Grant (2024/25)



35 
 

Report on the Use of Sister School Scheme Grant (2024/25)



36 
 



37 

 

 

  



38 

 

Report on the Use of Promotion of Reading Grant (2024/25) 

 

 



39 

 



40 
 

Report on the Use of Student Activities Support Grant (2024/25) 
 



41 
 



42 
 

Report on the Use of After-school Learning and Support Programme School-based Grant (2024/25) 
 



43 
 

 



44 
 

 

 



45 
 

Report on the Use of Citizenship & Social Development Grant (2024/5) 
 

 



46 
 

 



47 
 

  



48 
 

  



49 
 

Report on the Use of Supporting Non-Chinese Speaking Students with Special Educational Needs Grant (2024/25) 
 

 

 



50 
 

School Contact Information 

 

School Name: Stewards Pooi Kei College 

School Address: 56 Siu Lek Yuen Road, Shatin, N.T. 

Phone Number: 2345 4567 

Fax: 2635 0100 

Email: info@spkc.edu.hk 

Website: https://www.spkc.edu.hk 

mailto:info@spkc.edu.hk
http://www.spkc.edu.hk/

