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School Motto, Basic Beliefs, Vision & Mission 

 

1.1 School Motto 

 

“The fear of the Lord is the start of wisdom, and the knowledge of the Holy One gives a wise mind”

 (Proverbs 9:10) 

 

1.2 School Basic Beliefs 

 

 We believe that every child is created to have intrinsic value as an individual regardless of 

family and background, to be able to develop to their full potential if opportunities are given. 

 

 We believe that life is created with a purpose, that is, to glorify the Almighty God and to serve 

the others (Matthew 22:36-40). Life becomes meaningful by knowing God, by serving others, 

and by sharing the good news to the world. 

 

1.3 School Vision 

 

We envision developing SPKC into an outstanding DSS school with the purpose of cultivating 

Christian faith and educating our Pooikeinians to be leaders of tomorrow. 

 

1.4 School Mission 

 

 We aim at preparing tomorrow’s leaders with character and intelligence. 

 

 Definition of Tomorrow’s Leaders@SPKC:  

S: Servant Leader  

P: Positive Thinker  

K: Keen Learner  

C: Confident Explorer 

 

 Four qualities we expect our graduates to be equipped through SPKC: 

Christian Value, Love & Care, Globalized Vision and Life-long Learning 
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Achievements and Reflection on Major Concerns; Feedback and 

Follow-up on Major Concerns for 2023-2024 

 

Major Concern 1: To foster students to be active learners 

 

In the academic year 2023-24, SPKC initiated a new School Development cycle focused on cultivating 

students to become Keen Learners. A diverse array of strategies were introduced to boost students' 

involvement in learning activities within and beyond the classroom, to encourage students to become 

individuals with a strong appetite for knowledge, to foster their confidence to exhibit their learning 

achievements and to instill in them the courage to embrace challenges and pursue academic excellence. 

 

Achievements: Targets set for the school’s first Major Concern (MC1): to foster students to be 

active learners were partly achieved. In the following, the achievements evaluation of each target 

under MC1 is detailed. 

 

Target 1.1: To improve students’ engagement in lessons.  

The target is partly achieved.  

Teaching departments implemented diverse strategies to maximize student engagement, foster 

collaboration, and create dynamic learning experiences in lessons. Some examples are as follows: 

The English Department assigned at least one group project to S1to S5 students and over 80% of the 

English teachers regularly incorporated group work in classes, fostering collaborative learning 

environments. According to the Teaching and Learning Survey (L-T Survey), nearly 70% of students 

appreciated teachers’ effort in providing varied learning activities and agreed that these activities 

could motivate their learning. Collaborative learning through group work was regularly utilized in 

Math lessons. 60% of students, particularly those in senior forms, expressed that working in small 

groups enhanced their understanding of concepts and facilitated meaningful discussions. The 

introduction of student-led activities not only promoted engagement in the classroom but also 

enhanced students’ interest and confidence in learning Math. The BAFS Department provided pre-

lesson preparation tasks to students, with a significant percentage completing these tasks, enhancing 

readiness for lessons. Class discussions held once or twice a month provided students with 

opportunities to actively engage in exchanging ideas and exploring new knowledge. These sessions 

facilitated interactive learning experiences, encouraged critical thinking, promoted peer-to-peer 

knowledge sharing, and fostered a collaborative learning environment within the classroom. The 

Chinese Department organized "Reading Lessons" where junior form students engaged in group 

discussions, speeches, and reflections, promoting participation and peer learning. From teachers’ 

observation, most students actively involved in these activities and around 60% of students stated in 

subject survey that they enjoyed the sessions. According to the L-T Survey, about 75% of students 

mentioned that they enjoyed and participated actively in Chemistry lessons and completed group 

activities with good quality work. The Biology Department utilized post-lesson MCQs in electronic 

format to stimulate discussion and identify misconceptions, with a majority of students finding this 

assessment beneficial. The Chinese History Department enhanced lessons participation with 

challenging questions and engaging activities such as “Experience in Traditional Chinese Clothing”, 
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“Role-playing Historical Figures”, “Appreciation of Replica Artifacts” and “Simulated 

Archaeological Excavation of Artifacts” boost motivation and learning. The History Department 

implemented interactive activities such as Think-pair-share, Jigsaw learning, Roundtable, Source-

based learning, Role-play (e.g., risk assessment) to facilitate student engagement and understanding. 

The CS Department leveraged eLearning tools (Google Form, Google Doc, Jamboard etc) for 

students to express their views in class. It also designed school-based notes in conjunction with 

textbooks with an aim to incorporate practical pre-lesson activities to engage students and increase 

their interest in the topics. An average of 70% of students were able to complete these tasks. The 

Economics, Geography, and ICT Departments encouraged peer learning through activities like peer 

marking and "think-aloud," promoting interaction and learning among students while the IH 

Department and the Math Department used the "First 5-min" policy to spark interest in lessons, setting 

a positive tone for learning. Through music analysis, creative projects, and group jamming, the Music 

Department engaged students to cultivate interest in music and increase participation in class. The PE 

Department implemented the "Sport Education Model" in S4 to actively engage all students in 

organizing a sports event within their PE lessons. The model allowed students to take on various roles 

such as organizing committee members, coaches, referees, players, first-aiders, photographers, or 

cheering members for the intra-class sports competition. All S4 classes have conducted dance 

performance in SEM lessons. By involving students in different aspects of event organization and 

participation, their practical understanding of sports management, teamwork, and sportsmanship, 

active involvement and collaboration within the class were all enhanced. 

Based on the L-T Survey data, it was observed that 63% of students agreed that they actively 

participated in lessons, a slight decrease from the previous year's 68%. Moreover, only 60% of 

students felt that the eLearning tools, platforms, and materials used in classes contributed to their 

engagement in learning. The percentage of students who affirmed the SHS statement survey, "I take 

an active role in learning inside and outside of the classroom," decreased slightly from 53% to 51%. 

Consistently, more than 60% of students acknowledged that teachers frequently offered feedback on 

their performance and guided them on areas for improvement. These findings underscore the 

necessity to investigate the factors impeding students' learning progress and motivation, signaling a 

need for targeted interventions to address these challenges. 

 

According to the L-T Survey, 63% of students agreed that they engaged in lessons, slightly less than 

last year’s 68%. 60% (less than the target of 70%) of students found the various eLearning tools, 

platforms and materials utilized in lessons made them more involved in learning. The percentage of 

students who agreed with the SHS statement “I take an active role in learning inside and outside of 

the classroom.” dropped slightly from last year’s 53% to current year’s 51%. Same as last year, more 

than 60% of students agreed that teachers often provided suggestions on their performance and let 

them know how to improve. These survey results suggest that there is a need to investigate the 

underlying factors that are impeding students' learning progress and motivation.  

 

All departments also equipped teachers with the capacity to design and implement diversified 

teaching strategies and differentiated assessment tasks. Some examples include sharing at CLP 

among BAFS teachers on how to use interactive games to teach the use and preparation of financial 

statements and real cases to illustrate how external factors affecting business decision. Such sharing 

enabled teachers to adopt more variety of teaching activities in class and resulted an average of 72% 

of students agreed that their motivation in learning was consequently increased. To encourage more 
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professional exchange, the department arranged peer lesson observation within the panel and 

attending ‘open-lesson’ offered by other departments.  Besides, each member was required to attend 

at least 3 business-related training courses. The English Department also used CLP to share 

pedagogical strategies or differentiated assessment tasks. Majority of its members reflected that the 

sharing was effective in enhancing their teaching efficacy and inspiring for devising teaching. 

Students’ difficulties in learning English was discussed and recorded in CLP for follow up actions.   

85% of English teachers joined at least one subject-related professional development activities, 

workshops or seminars. In additional to that, two sessions of sharing on use of AI in English was 

conducted at English panel meeting and in open lessons. The fruitful experience gained from S3 QSIP 

project was shared at the Staff Development Day and relevant reports and feedback was archived in 

school drive for colleagues’ reference. In each CLP of Math Department, at least 30 minutes were 

allocated to sharing of take-away from training course or reading material to enhance members’ 

ability in designing diversify teaching strategies and differentiated assessment.  

 

To enhance students' confidence, all teachers made concerted efforts to establish a positive classroom 

atmosphere through various forms of encouragement. Students were actively encouraged to ask 

questions, and their efforts and achievements were acknowledged and celebrated, fostering a 

supportive learning environment that encouraged student engagement and participation. In the recent 

L-T survey results, it was found that a similar percentage of students, 67% (similar to last year's 69%), 

agreed that teachers actively encouraged students to ask questions. Additionally, according to 66% 

of students (similar to last year's 68%) felt that teachers frequently praised them and provided 

recognition in the classroom. Furthermore, 64% of students reported in the SHS that teachers 

consistently motivated them to learn and supported their efforts to overcome learning challenges both 

inside and outside the classroom, mirroring the figures from the previous year's survey. 

 

Target 1.2 Students are curious about knowledge beyond the classroom. 

 

This target is mostly achieved. 

To cultivate curiosity as a catalyst for learning, teachers have adopted diverse strategies, 

including integrating reading across the curriculum and providing extended learning 

opportunities to pique students' interests in learning. 

The Library has played a crucial role by curating a variety of reading materials covering topics such 

as AI innovation and entrepreneurship, current national developments, Chinese culture and its 

intersection with modern technology, sports and technology, the Metaverse, and the fusion of science 

and arts. Additionally, the introduction of the eReading platform "金閱閣" has been made available 

to students, enhancing access to a wealth of digital reading resources. 

Some departments, the Chinese History Department for instance, introduced books on Chinese 

History to the class library and introduced magazine “Upknowledge” and “China Tourism”. The 

Chinese Department continued to promote reading to junior form students through the Extended 

Reading Scheme and arrange students to join the「e 悅讀獎勵計劃」which recommended 150 books 

to students. 390 students used this eReading platform. These two departments also organized a book 

fair and around 85% of students visited the fair.  

。 
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The BAFS and the Economics department arranged for students to subscribe to the bi-weekly 

magazine EconSchool and held regular sharing sessions based on articles from the magazine, along 

with discussions on current business news. Additionally, S3 students were encouraged to engage with 

at least one lesson on the Project M2 learning platform as part of their BAFS extended learning. All 

S 4 Economics students participated in an online finance quiz competition organized by Hong Kong 

Economic Journal Company Limited. Science teachers provided at least one extended reading 

materials to students every Term and students found the articles interesting and useful.  

42% of students, slightly less than last year's 45%, indicated that they frequently engage in reading 

materials like leisure reading materials and newspapers outside of class to broaden their knowledge 

and exposure.  

Throughout the year, a series of subject-based learning activities were effectively organized to 

enrich students' learning experiences. In the Biology department, videos on both curriculum-

related and additional topics were shown to students to stimulate their curiosity and interest in the 

subject. Some S3 and S4 students had the opportunity to visit the Ocean Park Academy, where they 

engaged in interactive activities and gained knowledge about animals and conservation through 

unique and engaging experiences that facilitated fun learning in a natural setting. Furthermore, the 

department organized an Ecology field trip to enhance students' understanding of ecological concepts 

through hands-on experiences in the field. 

The IH teachers utilized eLearning tools such as Google Earth and VR/AR to broaden the scope of 

learning and deepen students' exploration of knowledge. They regularly posed challenging or 

extended questions related to current issues, such as municipal solid waste charging, at the end of 

lessons to encourage post-lesson learning and reflections. Students' responses to these topics 

demonstrated their curiosity and interest in knowledge, such as their inquiries about Roman toilets 

when learning about Roman Baths or about the real situation during the Industrial Revolution when 

watching movies featuring Charlie Chaplin. Through further discussions led by teachers and post-

lesson projects, students were able to gain a deeper understanding through self-exploration. 

 

92% of S3 students participated in the History Online Reading Scheme. The 'Today in History' project 

provided S3 students with additional historical knowledge, sparking their interest in learning history 

and fostering a deeper engagement with the subject. 

 

For instance, the Chinese History Department coordinated activities on the self-learning platform "

認識國情" and organized a Chinese Culture Week, museum visits, field trips, book fairs, and lunch 

activities. These diverse activities likely provided students with hands-on experiences, interactive 

learning opportunities, and a deeper understanding of Chinese history and culture beyond the 

traditional classroom setting. 

 

Over 180 items have been added to the collection of Reading Materials for the Reading Fair of the 

English Department. A new programme, Book Exchange and Book Recommendation Award was 

organized among four English groups in S1 and 2 to encourage book recommendation and promote  

reading as a social activity. Most students were reported to have actively engaged to the tasks assigned. 

Moreover, the organization of the Reading Fair was extended to S2-3 to allow students to share their 

achievement and inspiration from the books they read.    
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To infuse a sports element into student activities and spark their interest in sports, the PE Department 

collaborated with various internal parties and external organizations. This included lunch sports 

activities co-organized with UNICEF and the Student Union, a CPR and AED course supported by 

the SADS HK Foundation and the Red Cross, incorporating a morning run as part of the “We Are the 

Best Class Award” organized by SWC, and offering kayaking and soccer programs during 

LEWOWA. 

 

60% of students, a similar percentage over the past two years, have agreed that teachers frequently 

encourage them to explore a diverse range of topics both inside and outside the classroom, and 

regularly organize various learning activities within and beyond classroom settings. 60% of students 

also confirmed that various eLearning tools, platforms and materials utilized in different subject had 

made them more involved in learning. 

 

Target 1.3 Students are confident to present their learning outcome  

(To empower students to feel confident in showcasing their learning and sharing it with others.) 

 

Throughout the year, many teachers intentionally organized opportunities to showcase 

students' achievements. This practice not only boosts their confidence but also serves as a 

motivating factor for further improvement and growth. 

 

It is a common practice across various department to share good answers among students to recognize 

students’ achievements as well as promote peer learning. With positive feedback from teachers, 

students were encouraged to build more confidence in learning and showcasing their learning 

outcome with their fellow schoolmates. Moreover, presentations were regularly arranged in many 

subjects for students to demonstrate their understanding of subject concepts and their applications.  

 

Selected S3 students participated in an IG post-competition organized by the Consumer Council about 

discipline consumption. One student won the 3rd prize for her outstanding design. All S4 and S5 

BAFS students participated in the online financial knowledge quizzes organized by HK Economic 

Journal/ Hong Kong Family Welfare Society and 10 of them won prizes. 

 

To further stretch students’ potential and showcase their talent in mathematics and science, selected 

students were arranged to participate in external competitions including the Brainbee Competition, 

PolyU Young Talent and CUHK Health Project Presentation, Chemists Online Self-Study 

Assessment Scheme,  Research project on Vitamin C, STEAMxConstruction Physics competition 

and a two-day STEAM trip to Shengzheng. The number of students participating in Math competition 

reached a record high over the past three years. The participation in SDG Elearning Scheme with 

GELC has rendered impressive results including being selected as one of the best participating 

schools and awarded with SDGs Action School Award and Best Participation Award for School. 249 

students received certificates (7 Gold, 34 Silver, and 208 Bronze) and an S2 student was awarded 

with the Most Active Contribution Award.  

 

The Chinese History Department arranged outstanding students to join activities such as 全港中學

中國歷史研習獎勵計劃 and 中華文化大使。Chinese teachers trained a total of 29 students to join 
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the 75th Hong Kong School Speech Festival and successfully arranged over 95% of students to join 

the 「全國中學生作文大賽」.  

Students’ excellent English work was showcased through various platforms, such as Google 

Classroom and classroom board displays, and selected pieces were published in the school-based mini 

anthology, “Still.” In S2, "Macbeth By Pooikeinians" was adopted as a compulsory text to recognize 

the efforts and talents of older students. The extension of the Reading Fair, which aimed at promoting 

reading habits, fostering creativity, and encouraging sharing among junior form students and visitors, 

to S3 included a public vote for the best projects, providing students with opportunities to showcase 

their achievements not only to their peers but also to external audiences. 

An inter-primary school English Quiz Show was successfully held during the 20th Anniversary Open 

Days, with assistance from our students. The English Debate and Public Speaking Team enrolled 

students in the Hong Kong Secondary Schools Debating Competition and the Hong Kong English 

Debating League. They also organized the first round of the "Time to Speak" public speaking 

competition internally, with the winners advancing to Round 2 to represent the school. One of the 

teams secured 4th place in the competition. Over 20 students participated in various public speaking 

competitions, including the 21st Century Cup English Speaking Competition and the HKFYG 

English Public Speaking Contest. The Drama Club took part in the Hong Kong School Drama Festival, 

earning awards for Outstanding Script, Outstanding Stage Effects, and Outstanding Cooperation. 

Additionally, the Drama Club showcased their work in the school's 20th Anniversary Production. 

High-quality work is displayed in the STEM Room and on a Google Site as examples for other 

students. The PE Department has integrated STEM education into its curriculum and introduced a 

motor analysis app called “On-Form” for students. Those who submit a high-quality motor analysis 

video received bonus marks. Over 95% of junior form students successfully completed the task. Apart 

from that, 327 students, were selected to join the school sports team and participated in various inter-

school competitions. One of the students was nominated and awarded Shatin Outstanding Athletes 

Award.  

 

The school places a strong emphasis on equipping teachers with the mindset to address learning 

diversity and to develop strategies that maximize students' potential to the fullest. Remedial 

interventions and enhancement programs have been consistently implemented throughout the 

year to support students at various levels of learning.  

 

Around half of the S3 to S5 BAFS exercises involved tiered learning design which catered for students’ 

learning diversity. To support students learning, over 40 explanatory videos of past paper were 

produced by BAFS teachers and released on YouTube for students’ self-revision. Positive feedback 

was received from the viewers. Bonus questions were set in exercises allowing able students to be 

further challenged. Bonus questions were also set in S3 exams and around 60% of students attempted 

them.  

 

Alumni were invited to conduct tutorials for S6 History students, and the response was 

overwhelmingly positive. Feedback from the participants indicated that 100% of them agreed that 

their high-order thinking skills were enhanced through these sessions, and they felt better prepared to 

tackle the challenges of the DSE examinations. The involvement of alumni in conducting tutorials 
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provided valuable insights that significantly benefited the students' academic preparation. Alumni 

were invited to conduct tutorials for S6 History students and the feedback was overwhelming. For 

example, 100% of the participants agreed that their high-order thinking skills were enhanced and they 

were better prepared to face the challenges in DSE. 

 

60% of students agreed that teachers' teaching methods are diverse and effectively stimulate their 

learning. 61% of students appreciated that teachers frequently offered feedback on their performance 

and guided them on areas for improvement. 60% of students concurred that teachers utilized various 

assessment techniques that effectively accommodated their individual learning requirements. 

 

Target 1.4 Students embrace challenges and strive for academic success 

 

This target is achieved. 

 

In the school's academic landscape, the goal is to ensure that at least 70% of students in the Junior 

Form achieve a passing grade in their exams, emphasizing a foundational understanding of the 

subjects. Similarly, in the Senior Form, the aim is for at least 50% of students to obtain a passing 

grade, reflecting a deeper level of comprehension and application. This was achieved in the school 

year 2023-24 in most of the subjects. The commitment to diverse assessment methods is evident, with 

over 60% of students acknowledging the versatility in how their knowledge is assessed. 

 

Some examples include the implementation of the program 「每周一練——白話文閱讀理解計劃」 

by the Chinese Department to encourage self-learning and strive for academic excellence. The 

majority of students successfully completed the tasks. To promote self-reflection and academic 

enhancement, the department introduced the "Writing Techniques—Post-Writing Guidance Plan," 

which recognizes students for their satisfactory performance in corrections. Additionally, all junior 

form students participated in the video competition "Literary Journey Through the Ages—

Appreciating Ancient Works," where they were required to gather information and create short videos 

on different types of Chinese writing (S1: poetry; S2: essay; S3: prose). 

 

Standardization meetings in the English Department have proven successful in enhancing teachers’ 

assessment literacy. Discrepancies in the random checking process during formal assessments have 

decreased. The circulation of first drafts of formal assessments included the Panel Heads to ensure 

vertical alignment and standardized quality of the papers from the initial stage, allowing for more 

appropriate amendments. The multifaceted learning materials and assessment tools, including poster 

design, comics design, were adopted by the CS Department, who also used eBooks for report writing. 

9-min run fitness exam was resumed to provide opportunity for students to challenge their physical 

strength. The result was encouraging and majority of the students (84%) passed the test.  

 

Across all subjects, the integration of analysis from internal and public assessments into curriculum 

planning is paramount, ensuring that teaching remains dynamic and relevant. Furthermore, 

curriculum updates and teaching schedules are regularly refined based on markers' reports. 

Encouragingly, a majority of Junior Form students actively engage with bonus questions in unit tests 

and exams, reflecting a proactive approach to learning and a willingness to challenge themselves 

academically. 
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Reflection  
 

a) Facilitating factors  

 

The school has implemented several strategies to foster students to be keen learners, and certain 

facilitating factors have contributed significantly to the success of these efforts. 

 

Familiarity with the execution of strategies: Drawing from the insights gleaned during the previous 

development cycle, significant strides have been made in evaluating and enhancing existing strategies 

for improvement in the current plan. A consensus among teachers has been reached regarding the 

approach to address Major Concern 1, signifying a unified direction in fostering academic progress. 

Teachers have honed their skills in facilitating students' self-directed learning, exemplified by the 

successful implementation of study skill initiatives such as note-taking training. This initiative has 

shown remarkable advancement, extending its reach across multiple forms and subjects, and is now 

more systematically organized through school-based vertical planning of intended learning outcomes. 

The integration of eLearning practices has also become mainstream, reflecting a commitment to 

leveraging technology for enhanced educational experiences.  

 

Whole-school policy: The school's dedicated endeavors to offer students ample learning 

opportunities within a supportive atmosphere have played a pivotal role in cultivating active learners. 

School policies have been tailored to align with the strategies outlined in Major Concern 1, with a 

particular focus on a diverse array of initiatives aimed at enriching the quality of educational 

experiences. One examples of these initiatives is the innovative step of mandating all S1 students to 

participate in the Solo Verse category of the Hong Kong Schools Speech Festival, fostering 

communication and performance skills. Moreover, the adaptation of the school timetable to 

accommodate Growth Wednesdays stands out as a progressive move, providing dedicated time for 

in-house teacher training to enhance their professional skills and capacity, ultimately enriching the 

overall educational environment.  

 

Devoted professional team: Dedication to the improvement of teaching and learning is a shared 

ethos among all teachers, irrespective of their tenure or experience in the field. An example of this 

commitment is evident in the efforts of the members of the IH and GC Department, who invested 

significant time in meticulously preparing teaching materials to align with the new curriculum and 

assessment standards, ensuring a seamless transition for students. Teachers across the board exhibit 

a compassionate ethos, readily offering support to students encountering academic challenges, 

thereby bolstering their learning resilience and self-assurance. Furthermore, professional exchange at 

platform such as Common Lesson Preparation has become a norm in the school. Teachers’ 

resourcefulness shines through as they willingly provide insights to each other and prepare learning 

materials to facilitate pre-study and extended learning, igniting curiosity and fostering active 

engagement within the classroom environment.  

 

External professional support: The school has successfully solicited strong and stable external 

support from the specialists from different education institutions including EdUHK, CUHK and other 

schools’ practitioners. Teachers as well as teacher leaders have become well-trained for facilitating 

active learning in their students. Our teaching team has been taking an innovative and bold step 

forward in the promotion of Major Concern 1. 
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b) Hindering factors  

 
Despite effective strategies implemented to nurture students to be keen learners, there are areas for 

improvement and challenges that hinder progress. 

 
Adaptation problem: Following the full resumption of whole-day face-to-face schooling, the 

lingering effects of the post-epidemic period continue to impact students' learning experiences. 

Despite the return to normal schooling, there remains a need to enhance students' commitment to 

learning, presenting a significant challenge for teachers. The absence of crucial training during the 

senior primary and junior secondary phases has notably influenced the academic performance of 

students, particularly those in S1 and S4. Challenges such as issues with self-discipline, time 

management, homework completion, and social interactions have surfaced, demanding increased 

attention from teachers. These issues have, in turn, affected the overall teaching and learning process. 

Additionally, the transition back to in-person learning has brought about various adjustment 

challenges, encompassing changes in learning and assessment modes, time management practices, 

and social dynamics. Some students who may not have established a strong academic foundation 

during the pandemic necessitate additional support and guidance from teachers, potentially impacting 

their motivation and interest in learning. Addressing these multifaceted challenges requires concerted 

efforts from educators to provide necessary support and foster a conducive learning environment for 

all students. 

 

Expectation Gap: Despite their eagerness to learn, students often grapple with self-doubt regarding 

their abilities. While they aspire to achieve high learning outcomes, persistent obstacles can impede 

their confidence-building efforts and diminish their intrinsic motivation to engage in learning. Many 

students encounter challenges that hinder their sense of self-determination and responsibility as 

learners, leading to a reluctance to take ownership of their educational journey. Additionally, some 

students may have unrealistic expectation on their performance and contend with mental health issues 

that further compromise their capacity to learn effectively.  

 

Learner diversity: Even with the streaming of students and the implementation of split-class 

teaching across different subjects within each year level, the spectrum of learner diversity remains 

broad within each class for both core and elective subjects with large class size. While efforts have 

been made to structure classes accordingly, there is still ample room for improvement in fostering 

inclusive opportunities for all students to thrive, thereby sustaining their motivation to learn. The 

ongoing challenge of maintaining student engagement and progress is exacerbated by the turnover of 

teaching staff. New recruits, particularly those with less experience, encounter difficulties in 

effectively addressing the diverse needs and challenges presented by students with varying learning 

profiles.  
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Feedback and Follow-up  

 

With reference to the afore-mentioned evaluation, the following provide some follow-up measures 

so as to inform the planning of the work of the school in the next year: 

 

Interest in learning: Designing more meaningful tasks that actively engage students is essential to 

inspiring learning and fostering motivation through incentives. By creating tasks that are relevant, 

challenging, and stimulating, teachers can capture students' interest and encourage their active 

participation in the learning process. Refined strategies that prioritize student agency, collaboration, 

and hands-on learning experiences are effective in empowering students to take ownership of their 

education, fostering a sense of purpose and intrinsic motivation in their academic pursuits. By 

aligning instructional methods with student interests and aspirations, educators can create a dynamic 

learning environment that promotes deep engagement, meaningful learning, and sustained motivation 

among students. 

 

Confidence Building: To enhance students' confidence in academic learning, it is crucial to 

implement positive measures that analyze their performance and address learning difficulties 

effectively. By adopting strategies that focus on identifying students' strengths and areas for 

improvement, teachers can enhance their teaching repertoire and professional capacity, ultimately 

aiding students in developing a stronger sense of achievement. Assessments should be thoughtfully 

designed to not only evaluate students' progress but also to sustain their confidence and motivation, 

fostering a desire to set and achieve ambitious goals.  

 

Self-reflection for Improvement: Provide enriching, high-quality, and individualized feedback on 

students' learning is paramount for fostering self-reflection and self-evaluation skills. Tailored 

feedback that is specific, constructive, and personalized should be provided to help students 

understand their strengths and areas for improvement, enabling them to reflect on their progress and 

evaluate their own performance critically. Self-reflection should be encouraged through effective 

feedback to enhance students' metacognitive skills as well as a culture of continuous improvement 

and self-directed learning.  

 

Granularity of teaching: Significant focus should be placed on activating and supporting learning 

through detailed planning of teaching and learning activities. Efforts should be made to cater the 

specific needs of students by providing them with tiered learning materials, ensuring alignment 

between teaching and assessment, providing high-quality individualized feedback, and addressing the 

diverse needs of students with varying abilities. Ensuring coherence between teaching strategies and 

assessment methods helps students understand expectations and track their progress effectively. 

Quality feedback plays a crucial role in guiding students towards improvement and reinforcing their 

learning. 

 

STEAM education: When changes and challenges arise with rapid economic, scientific and 

technological developments in our society and around the world, the school should speed up its work 

on promoting STEAM education through closer and more strategic collaboration with external 

organization or tertiary institutions to unleash student potential in innovation. With the completion of 

the upgrade of Information Technology infrastructure in the near future, it is expected that more 

STEM learning activities of special characteristics could be carried out.   
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Major Concern 2: To nurture students to be Positive Thinkers 

 

As an extension of the positive education initiatives introduced in the previous development cycle, in the 

academic year 2023-24, SPKC embarked on a new School Development cycle centered on nurturing 

students to become positive thinkers. Emphasizing the notion that self-cultivation serves as the foundation 

for contributing to society, the school committed itself to assisting students in taking ownership of their 

lifestyles and cultivating greater perseverance in the face of challenges.  

 

Achievements: Targets set for the school’s first Major Concern (MC2): to nurture students to be 

positive thinkers were partly achieved. In the following, the achievements evaluation of each target 

under MC2 is detailed. 

 

Target 2.1: Students have a better awareness of their wellbeing 

  

The targets were mostly achieved.  

 

Efforts have been undertaken to bolster students' physical, mental, and social well-being 

through a comprehensive and holistic approach. Recognizing the interconnected nature of these 

facets of well-being, initiatives have been implemented to promote a balanced and healthy lifestyle 

among students.  

 

To enhance students' understanding of the significance of cultivating a healthy lifestyle, teachers 

consistently assist students in formulating study plans. These personalized schedules empowered 

students to effectively manage their time, striking a harmonious equilibrium between academic 

pursuits and essential rest periods. By fostering this habit, the school is able to cultivate not only 

academic success but also holistic well-being among student for their wellbeing.  

 

Academic departments have organized various diverse activities aimed at promoting healthy lifestyle. 

For instance, the Biology Department collaborated with the Food and Environment Hygiene 

Department to host a talk on dietary management, emphasizing the importance of nutrition for overall 

well-being; English teachers guided students to do reflective free writing about their attitude, 

relationship and mental well-being and designed tasks with more evaluative and reflective topics 

which are relevant to the curriculum for students to contemplate their lifestyles; PE Department 

partnered with the Science and ICT Department for a cross-curricular project in S3 to enrich students’ 

knowledge of the relationship between “food and nutrition” and BMI. Approximately 15% of the e-

books introduced by the Chinese Department were found to enhance students' comprehension of well-

being and its significance and about 10% of the topics of writing tasks related to wellbeing.  

 

Various initiatives were made by the different committees in charge of student growth. Efforts 

initiated from S1 through the SWC's S1 Parent-child Day have successfully promoted physical and 

mental wellness. Positive feedback from participants underlines the significance of physical and 

mental preparedness for the transition to secondary life, with 96% of students acknowledging this 

importance. SWC also introduced the Confident Explorer Program (CEP) to bolster students' mental 

and social wellness through adventure-based activities. An average of 80% of participating students 

reported finding the program beneficial, leading to increased happiness levels. Besides, the S6 Mental 

Health activities organized by the SWC have garnered remarkable feedback. An overwhelming 87% 
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of S6 students expressed satisfaction with the program, highlighting its effectiveness in helping them 

manage stress better. Complementing the S6 program, various activities targeting different forms 

have been organized to foster mental health awareness. For example, after school activities such as 

darting workshop and floor curling training catered to senior form students, providing avenues for 

relaxation, calm bottles making workshop to promote mindfulness and stress relief tailored for junior 

form students; mental health talks conducted by school social workers and speakers from the Hong 

Kong Children and Youth Services; mini Concert featuring teachers singing inspiring songs to 

encourage students and uplift spirits. 

In our ongoing commitment to empower teachers with the necessary knowledge and skills to support 

students' mental health needs, four workshops were conducted by the EP. These workshops were 

designed to deepen teachers' understanding of effective strategies in addressing the diverse mental 

health requirements of our students. Moreover, the positive feedback received from teachers 

regarding the sharing sessions at the Staff Development Day on relevant topics further underscores 

the importance of continuous professional development in this vital area. 

Understanding the pivotal role parents play in nurturing students' well-being, the SWC organized a 

six parent workshops. These sessions were crafted with the belief that parents are key partners in 

fostering a healthy and supportive environment for our students. More than 90% of participating 

parents expressed their appreciation, citing the practical skills gained to actively engage in 

establishing and maintaining a healthy lifestyle for their children. 

The VEC teamed up with English Radio to produce six live shows during lunchtime. Covering topics 

ranging from physical strength and mental health to building meaningful relationships, these shows 

received positive feedback from students, enriching their understanding and fostering a culture of 

well-being.  

 

With the support of the LWLC, the four Houses organized the Fit-60 Competition four times, 

encouraging both teachers and students to engage in exercise together. This initiative aimed to 

promote physical activity and foster a sense of unity in having a healthy lifestyle within the school 

community. 

The school's progress and accomplishments were evident in the APASO survey, showcasing higher 

Q-scores for Physical Exercise and Breakfast Habit in comparison to the previous year (2022-23). 

However, the Q-score for Physical Exercise still fell slightly below the Hong Kong norm. 

Additionally, results from the Stakeholder Survey revealed a minor decline in the proportion of 

students who strongly agreed or agreed that they maintained a healthy lifestyle, balanced study and 

rest, engaged in adequate physical activity, and comprehended stress management techniques 

compared to the prior year. Furthermore, the average number of sleeping hours remained lower than 

that of students in Hong Kong, indicated by a Q-score of 85. 

To strengthen the school's pastoral care services and reinforce relationships between teachers and 

students as well as among peers, teachers have prioritized creating a positive classroom environment 

and offering personalized attention. Students' feedback on the care provided by teachers remains 

consistent with the previous year, as highlighted in the SHS. The APASO Q-score for Teacher 

Support remains higher than the Hong Kong norm, with a very slight decrease. According to the 
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Learning and Teaching Survey, nearly 70% of students agreed that teacher creates a positive 

classroom atmosphere 

To foster students' social well-being, various initiatives were implemented. One such initiative was 

the "We are the Best Class Award" program, which provided students with opportunities to 

collaborate towards common objectives and celebrate accomplishments together. Approximately 75% 

of students acknowledged that the competition bolstered class unity, and on average, 75% of students 

recognized that it also promoted a healthy lifestyle. To enhance students’ social wellbeing, SWC 

organized an anti-bullying campaign for S1 students with the theme "BE KIND". Apart from 

discussion on the significance of "kindness" as an essential element of inter-personal communication, 

each S1 student wrote an encouraging bookmark to their classmates, putting into practice what they 

had learned. 

The Student Union, alongside the Houses, Sports Association, and Arts Association, orchestrated a 

diverse array of activities that enabled students to engage with one another and cultivate stronger 

relationships. The form/class-based Life-wide Learning Day garnered positive responses from 

students, with 95% actively participating in the LWL Day activities. Moreover, 90% of students and 

95% of teachers affirmed that LWL Day significantly contributed to fostering improved class 

cohesion. 

According to APASO, 95% of students were satisfied with their relationship with their teachers; 90% 

of students were satisfied with their relationship with their peers and friends and 92% of them were 

satisfied with their relationship with parents.  

Target 2.2 Students adopt and consistently practice positive habits and a healthy lifestyle 

 

The targets were mostly achieved. 

During the academic year 2023-24, the PE Department spearheaded initiatives aimed at cultivating a 

healthy lifestyle among students through increased physical activity. The Fit-60 campaign was 

launched, recognizing students who engaged in regular exercise for a minimum of 60 minutes per 

week. The introduction of Fit Friday proved to be a success, with all Pooikeinians being encouraged 

to participate in the morning exercise sessions held every Friday. Additionally, the Fitness Centre 

extended its operating hours to include lunchtime and after-school slots, providing students with more 

opportunities to engage in physical activities. By the conclusion of the 2023-24 academic year, a total 

of 168 students met the minimum exercise requirement for the "Fit-60" program. Notably, there was 

a surge in participation across various activities on Fit Friday, including morning runs (1,036 

participants) and house activities (515 participants). Visits to the Fitness Centre also saw a notable 

increase, rising from 1,255 visits in 2022-23 to 1,586 visits in 2023-24, highlighting a growing 

commitment to physical fitness and well-being among the student body. Besides, a talk on healthy 

lifestyle was conducted at assembly. A higher Q-scores for Physical Exercise in APASO as compared 

to 2022-23 is an indicator of the improvement in the area.  

Regarding habit development, teachers actively supported students in making study plans and 

instilling beneficial study habits, such as pre-lesson preparation, goal setting, and regular self-

evaluation, within their daily routines to enhance learning efficiency. More than half of students 

reported engaging in pre-lesson preparation, self-assessment, and devising strategies for improvement. 
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To aid in students' evaluation and goal-setting processes, teachers devised subject-specific      self-

reflection forms to identify areas for enhancement and devise action plans to address their problems. 

Apart from that, departments implemented diverse strategies to cultivate positive habits. For instance, 

the Chinese Department incorporated articles and writing tasks that encouraged students to 

contemplate the importance of good habits and methods to cultivate them. By emphasizing note-

taking training over traditional revision notes, certain departments not only enhanced students' 

learning skills but also nurtured good study habits.  

Various activities targeting different groups of students were organized to promote positive habits 

and a healthy lifestyle. For example, the AEC held two talks on effective note-taking techniques. The 

S1 Bridging Program featured a range of activities aimed at familiarizing new students with the 

significance of cultivating positive habits for academic success and personal growth. The CBC 

addressed punctuality and homework submission challenges by providing habit training, resulting in 

noticeable improvements in the majority of cases. The CLP Committee included habit development 

in the discussions in careers lessons. The SWC conducted training programs to assist students with 

special education requirements in developing positive habits. Positive feedback was received from 

those programs.  

 

Target 2.3 Students exhibit self- motivation and persistence in pursuit of their goals 

 

The targets were partly achieved. 

Throughout the academic year, the school made concerted efforts to boost students' motivation and 

persistence in both academic pursuits and non-academic endeavors. Various strategies were 

implemented to enhance students' initiative in learning. Examples of them are: 

 The Visual Arts Department organized extended learning tasks, idea development projects, 

and artwork creation activities to enrich students' learning experiences and inspire self-

directed learning. Students' exemplary work was showcased in Google Classroom and 

exhibitions, effectively motivating them to excel. 

 The PSSE Department engaged students through extended learning activities in classrooms 

and also during events like Gospel Week and Love & Sex Education Week, fostering active 

participation and learning. Collaborations with the Servant Leaders Academy and CEC 

featured guest speaker Dr. Connie Wong, whose life story inspired students to be more self-

motivated and persistent in pursuing their goals. 

 The Physics Department's two-day Shenzhen STEAM trip received positive feedback from 

nearly 90% of participants, indicating its effectiveness in sparking interest in learning. 

 Programs under the Pooikeinian Future Academy (PFA) garnered over 90% positive feedback, 

demonstrating their value as self-learning opportunities beyond traditional classrooms. 

 The History Department's alumni-led tutorials for S6 students were highly beneficial, with 

100% participants acknowledging improvements in motivation and learning skills. 

 The Chinese Department integrated lessons on self-motivation and persistence into writing 

tasks and drama classes, resulting in high student engagement. 

These initiatives collectively contributed to enhancing students' motivation, persistence, and 

engagement in their learning journey. Many teachers conducted post-assessment reviews in various 
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ways to help students better understand their difficulties and challenges. These reviews aimed to assist 

students in identifying areas of improvement and developing strategies to overcome obstacles. 

Additionally, individual support was provided to low-achieving students to help them boost 

motivation for improvement and establish realistic and achievable goals. This personalized approach 

has contributed to enhancing student learning outcomes and fostering a supportive academic 

environment within the school. 

Over 60% of students expressed in the Learning and Teaching Survey that teaching activities arranged 

in different lessons were varied and could motivate their learning. Students’ feedback in the SHS to 

teachers’ effort in providing opportunities for students to explore a wide range of topics both inside 

and outside the classroom, as well as organize diverse learning activities such as discussions, visits, 

sharing insights from readings, and oral presentations was similar to that of last year. Students 

reported similar levels of teacher recognition and praise in the classroom compared to the previous 

year, with teachers being described as supportive, and frequently acknowledging students' 

accomplishments by awarding prizes for their performance and improvements. This practice 

contributes to a positive classroom atmosphere and reinforces student motivation. Approximately 70% 

of students expressed appreciation for teachers who actively encouraged them to ask questions. Such 

practice fostered a deeper engagement with the subject matter, ultimately enhancing the overall 

learning experience for students.  

 

The percentage of students who indicated taking an active role in learning both inside and outside the 

classroom in the SHS remained similar with minor drop compared to the previous year (2022-23). A 

comparable change was observed in the Learning and Teaching Survey, with the percentage of 

students actively engaging in lessons decreased slightly. This decline suggests a less satisfactory level 

of initiative in learning within the classroom setting. Teachers' observations regarding students' 

initiative to learn align with students' self-assessments. Together with a drop of Q-score for Learning 

Attitude (Perseverance) highlights the importance of enhancing students' motivation to learn in the 

upcoming academic year.  

 

In non-academic area, students were encouraged to strive for excellence through persistent efforts 

and clear goals in some of the activities of S1 Bridging Program. Over 90% of the participants 

expressed that they had a better understanding about their strength and weakness after the activities 

and that helped them learn how to utilize them to face challenges in the new stage.  

 

To motivate and inspire senior form students, the CLP Committee invited around 30 alumni to share 

with S5 students. Their sharing on how to set goal, face challenges and develop self-motivation was 

found useful. Different types of careers programs provided students with lots of insights including 

the importance of self-motivation and persistence for their future career planning and development. 

Participants of Confidence Explore Program organized by SWC allowed students to learn from their 

mentors and improve their performance. For instance, over 80% of them agreed that they sharing by 

teachers and mentors were inspiring and they had learnt to actively find solutions to deal with 

difficulties they faced. Nearly 90% of them found they were more perseverant in completing tasks. 

 

Through different leadership trainings, student leaders acquired not only leadership skills but also 

leadership qualities including self-motivation and perseverance. For example, majority of the member 

of student fellowship agreed that the serving experience and training increased their motivation to 
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face challenges and more engaged in their service. Same percentage of students expressed that the 

school actively develops their leadership abilities.   

 

Christian Education has played a pivotal role in promoting the meaning of life, helping students set 

goals that are meaningful to themselves and others. To enlighten students' lives with God's guidance, 

CEC organized a series of activities, including regular Monday Services, Gospel Week, LEWOWA's 

"God's Seven Lessons," and Student Fellowship. During Gospel Week, 100% of students participated 

in at least two activities, and over 800 students joined at least three activities. Additionally, over 60% 

of students reported that these activities sparked their interest in the Christian faith. Staff and teachers 

engaged in conversations with students during the DIY activities of Gospel Week, leading to over 40 

students participating in the church summer camp, expressing a desire to learn more about their faith. 

 

In terms of the LEWOWA curriculum, the "Youth Care Ambassador" program and "God's Seven 

Lessons" provided students with opportunities to explore and understand learning experiences outside 

the classroom. This included insights into the circumstances of local underprivileged communities 

and participation in gatherings at the largest church in South Korea, allowing students to set goals for 

serving others. Over 90% of students actively participated in these programs, with more than 60% 

agreeing that the programs helped them develop greater perseverance. 

 

According to the APASO results, students demonstrated a satisfactory Q-score regarding the meaning 

of life. However, there was a decline in the Q-score for Learning Goals and Learning Attitude 

(Perseverance), indicating a need for additional support in students’ goal setting and motivation in 

learning. 
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Reflection 

 

a) Facilitating Factors 

 

The school has implemented several strategies to nurture students to be Positive Thinker, and certain 

facilitating factors have contributed significantly to the success of these efforts. 

 

Student Engagement: A high level of student engagement is evident in various activities, including 

the inter-house competition, sports and music events, and the 20th Anniversary celebrations. There 

was also a significant percentage of student participation and satisfaction in activities during 

LEWOWA. Scheduled programs aimed at helping students develop a healthy lifestyle and build peer 

relationships could, as a result, be successfully implemented.  

 

Teacher Participation and Dedication: Teachers serve as pivotal figures in fostering students' 

development as positive thinkers and in cultivating healthy lifestyles for their personal growth. 

Beyond academic instruction, teachers play a crucial role in guiding students towards adopting 

positive habits and rectifying behaviors that may be detrimental to their well-being. Moreover, 

teachers actively support students in setting meaningful goals and formulating actionable plans for 

self-improvement, instilling in them a sense of agency and empowerment in their educational journey. 

Through their mentorship and guidance, students were equipped them with essential life skills and 

fostering a positive mindset essential for their overall well-being and success. 

 

Multifaceted Approach: The school has embraced a comprehensive strategy to enhance student 

well-being, extending from traditional classroom learning to a spectrum of activities such as LWL, 

field trips, assemblies, and House events. By incorporating a diverse range of experiences into the 

curriculum, the school aims to enrich students' educational journey and promote holistic development. 

Furthermore, initiatives promoting physical fitness, including various activities and competitions, 

have been instrumental in fostering students' overall well-being by encouraging an active and healthy 

lifestyle. In addition to physical health, the school recognizes the importance of spiritual well-being 

and meaning in life. Christian Education programs have played a pivotal role in imbuing students' 

lives with a sense of purpose and adding a spiritual dimension to their overall well-being, contributing 

to a nurturing and supportive school environment where students can thrive academically, physically, 

and spiritually. 

 

Positive School Environment: The school has a positive and caring environment that promotes 

harmonious culture, as recognized by external bodies such as the Caring School Award and Hi-Five 

Student Engagement Award Scheme. 

 

Parental Involvement and External Support: Parents are involved through education talks, 

information sessions, and workshops that help them understand and support their children's growth 

mindset and overall development. Importantly, the school's long-term partner church has provided 

invaluable support to the school's positive parenting education. This close collaboration enhances the 

support network for parents and contributes significantly to the holistic well-being of students.  

 

Inclusion of Servant Leadership: The incorporation of servant leadership principles into the 

curriculum represents a significant enhancement in character development and encourages positive 
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societal engagement among students. By emphasizing values such as empathy, service, and 

stewardship, servant leadership fosters a sense of responsibility towards others and the community at 

large. The positive impact of this approach is evident in the improved leadership scores of students, 

as measured by APASO assessment, surpassing the norms typically observed in Hong Kong.  

 

b) Hindering Factors 

Despite effective strategies implemented to nurture students to be Positive Thinkers, there are areas 

for improvement and challenges that hinder progress. 

 

Passivity in Goal Setting and Self-evaluation: Both SHS and APASO has identified a critical area 

for improvement concerning students' capacity to establish their learning objectives and assess their 

performance effectively. A significant portion of students lack confidence in conducting self-

assessment and problem-solving when faced with challenges. A prevalent trend is the passivity 

observed among students in setting learning goals and evaluating their learning strategies regularly. 

Rather than embodying a proactive approach rooted in a growth mindset, many students tend to rely 

on instructions, which hinders the development of a positive lifestyle and a proactive attitude towards 

learning. Addressing these challenges necessitates interventions that empower students to take 

ownership of their learning journey, fostering self-directed learning habits, problem-solving skills, 

and a growth-oriented mindset to enhance their academic performance and overall well-being. 

 

Influence of Digital World: The influence of the digital world on students' lifestyles has been 

pronounced, particularly in the aftermath of the pandemic. A concerning trend has emerged wherein 

many students now spend prolonged periods immersed in the cyber realm, often at the expense of 

physical activity and face-to-face social interactions. This shift has led to a decline in interest in 

engaging in outdoor activities and has dampened students' motivation to interact confidently with 

others in real-life settings. The pervasive nature of digital engagement has altered the dynamics of 

students' daily routines, impacting their well-being by limiting opportunities for physical exercise, 

social connection, and the development of interpersonal skills. Moreover, a notable concern is that 

many students are unaware of how exposure to the digital realm can influence their moral values. 

Prolonged engagement in the cyber world can subtly shape students' perceptions and behaviors, 

potentially leading to the internalization of incorrect or skewed moral values. The digital environment, 

with its vast array of content and interactions, can sometimes promote values that are not aligned with 

ethical standards the school promotes.  

 

Poor development of habits: The disruption caused by the pandemic has hindered the development 

of crucial positive habits essential for learning and personal growth among students. A noticeable gap 

exists in the cultivation of fundamental skills such as self-discipline, motivation, and self-reflection, 

which are pivotal for academic success and overall development. The absence of consistent routines 

and structured learning environments has posed challenges, contributing to a lack of discipline and 

motivation among students.  
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Feedback and Follow-Up 

 

The school has made significant strides in nurturing students to be Positive Thinkers, and there are 

several areas for further improvement and potential growth in the coming year. 

 

Nurture Positive Thinkers: A culture that encourages students to become Positive Thinkers should 

be encouraged. It is vital to motivate students to proactively embrace healthy lifestyles and cultivate 

resilience in the face of challenges. By instilling a positive mindset and promoting self-efficacy, 

teachers can empower students to take ownership of their well-being and develop the perseverance 

needed to navigate obstacles effectively. Encouraging students to adopt positive thinking habits not 

only enhances their mental and emotional well-being but also equips them with the mindset and skills 

necessary to overcome difficulties and achieve success. By emphasizing the importance of resilience, 

determination, and proactive decision-making, students can develop the mindset and attitudes that 

will enable them to thrive academically and personally. 

 

Integrate Promotion of Healthy Lifestyle into Learning: Increasing emphasis on guiding students 

to lead healthy lives should be put enhance their learning effectiveness. Teachers should implement 

strategies to assist students in developing essential skills such as time management, stress 

management, and health management. By equipping students with tools and resources to effectively 

manage their time, cope with stress, and prioritize their well-being, teachers can support their holistic 

development and academic success. Teaching students how to balance their academic responsibilities 

with self-care practices fosters resilience, enhances focus, and promotes overall well-being.  

Enhance Well-being Support: School should enhance support for students’ well-being, especially 

mental well-being. Implementing more regular check-ins with students, organizing mental health 

workshops, and offering counseling services can provide essential resources and support for students 

facing emotional challenges. Additionally, making physical fitness programs more inclusive and 

diverse can engage students who may not typically be interested in traditional sports activities. By 

offering a variety of physical activities that cater to different interests and abilities, schools can 

promote overall well-being and encourage all students to participate in activities that promote 

physical health and social interaction.  

Integrate Value Education into Curriculum: School advocate value education in curriculum. 

Additional training and resources should be provided to teachers helping them effectively integrate 

value education into their curriculum in order to promoting holistic student development. Shared 

resources include lesson plans, activities, and materials that align with value education goals should 

made available for teachers to implement these concepts in their lessons. Collaboration sessions 

enable teachers to exchange ideas, share successful practices, and learn from each other's experiences 

in integrating values education into the curriculum.  
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Financial Summary for 2022/2023 School Year (audited) 
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Report on the Learning Support Grant 
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Report on the Use of Life-wide Learning Grant (2023/24)  
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Report on the Use of Diversity Learning Grant (2023/24) 
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Report on the Use of Sister School Scheme Grant (2023/24)  
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Report on the Use of Promotion of Reading Grant (2023/24) 
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Report on the Use of Student Activities Support Grant (2023/24) 
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Report on the Use of After-school Learning and Support Programme School-based Grant (2023/24)
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Report on the Use of Citizenship & Social Development Grant (2023/24) 
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Report on the Use of Supporting Non-Chinese Speaking Students with Special Educational Needs Grant (2023/24)
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School Contact Information 

 

School Name:  Stewards Pooi Kei College 

School Address: 56 Siu Lek Yuen Road, Shatin, N.T. 

Phone Number: 2345 4567 

Fax:    2635 0100 

Email:   info@spkc.edu.hk 
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